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The thesis entitled RELATIONSHIP BETWEEN METHODOLOGY AND ACADEMIC 
PERFORMANCE IN STUDENTS OF THE BASIC ENGLISH COURSE AT THE NATIONAL 
UNIVERSITY OF EDUCATION ENRIQUE GUZMÁN Y VALLE, LURIGANCHO-
CHOSICA, LIMA, 2014, had as hypothesis that methodology is significantly related to the 
academic performance of the students of the Basic English Course at the National University 
of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. This research 
has been descriptive-quantitative with a correlational design. The population and sample 
were 75 students who studied English as a course within the curricula to obtain the degree 
of Bachelor in Educational Sciences with mention in two languages, being one of them 
English. After processing the results and performing the adequate testing, the hypothesis was 
found to be true, confirming that methodology is significantly related to the academic 
performance of the students of the sample with a significance level of 0,05. 
 
Keywords: 
Teaching methodology, English language teaching, academic performance, teaching 







An academic task can be performed in many ways. Some but not all lead to success. These 
ways are related to how the activities are accomplished or what methodology has been 
applied, being the last the main motivation of the thesis. 
The objective of the research has been to establish the relationship between 
methodology and academic performance of the students of the Basic English Course at the 
National University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 
2014. 
Methodology of English language teaching has evolved in the previous two centuries 
when this language became important because of political and economic reasons. The main 
methods and approaches are described in terms of how the skills of reading, writing, speaking 
and listening are attained by the students. 
The research type used was descriptive-quantitative with a correlational design. 
The population and sample were the same, 75 students, becoming a census. The 
techniques used were documentary analysis and a survey. The instruments used were a Likert 
scale questionnaire, approved by experts, and the official score register of students’ grades. 
After processing and analyzing the results and the hypothesis testing, the research 
concluded that methodology is significantly related to the academic performance of the 
students of the Basic English Course at the National University of Education Enrique 
Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. The correlation degree between 
variables is strong, positive and direct, 0,850; furthermore, the significance value is less than 



















Chapter I: Research Problem 
1.1 Determination of the problem 
Nowadays, English language fluency is important for worldwide communication that is why 
the world’s media (TV, radio, movies, websites) use the English language extensively and it 
is known as the language of Internet. People from all ages are exposed to the English 
language through communications generated in the USA, Great Britain, Australia or other 
English-speaking countries, when accessing the daily news, travelling abroad or when buying 
imported products. English language is used in international agreements, bank transactions, 
trade, technical and legal documents, etc. 
In South America, Spanish and Portuguese are the main spoken languages, where 
English is being considered as a foreign language and taught at schools and at universities. In 
addition, in countries like Argentina, Venezuela, Ecuador and Chile the teaching and learning 
of English is being well promoted. 
In Peru, English language learning is compulsory for students since high school that is 
why the Ministry of Education has established the official implementation of its teaching by 
means of the National Curricular Design (Ministerio de Educacion, 2008) and the training of 
English language teachers throughout the country. In addition, some public and private 
universities have added an English language test to the official admission test, so students 
need to attain a basic or intermediate proficiency level before leaving school. 
From the context mentioned above, English teachers are important in non-English 
speaking countries. They allow people to access information from international environments 
in science, engineering, arts, culture, and entertainment. They have learned the English 
language through different methods and approaches at school or attending various 





During the professional practice, teachers apply traditional or novel methods and 
approaches approved by their organizations. Some teachers are allowed to adequate their 
methods according to the characteristics of the students: background, interests, age, and sex 
among others to fulfill a positive knowledge transference. 
During the teaching/learning process, students develop English language skills in 
reading, writing, speaking and listening, facing the following problems: 
 Students’ reading skills are limited because of the lack of reading culture in both native 
and foreign languages. 
 Students have difficulty to write, as they don’t master enough vocabulary or different 
writing styles. 
 Students’ speaking skills are also limited by traditional methods focused on the teacher, 
with reduced chances to express their ideas orally or elaborate speeches in the new 
language. 
 Students have few or no opportunities to listen to native English speakers, as Peru is 
mainly surrounded by Spanish and Portuguese speaking countries. 
At the National University of Education Enrique Guzman y Valle – UNE where future 
Peruvian English teachers study today, students need not only to become fluent in English but 
also to have expertise in language teaching methodology in the process of the language 
learning: a challenge for anyone who struggles to become a teacher of English as a foreign 
language. 
Due to the exposed problem, this thesis is focused on how methodology is related to 







1.2 Formulation of the problem 
1.2.1 General problem. 
This thesis focuses on the following problem: 
To what extent is methodology (of English language teaching) related to 
academic performance in the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014? 
1.2.2 Specific problems. 
The specific problems of the thesis are: 
 To what extent is methodology of teaching reading related to academic 
performance in the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 
2014? 
 To what extent is methodology of teaching writing related to academic 
performance in the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 
2014? 
 To what extent is methodology of teaching speaking related to academic 
performance in the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 
2014? 
 To what extent is methodology of teaching listening related to academic 
performance in the students of the Basic English Course at the National 







1.3.1 General objective. 
To establish the relationship between methodology of teaching and academic 
performance in the students of the Basic English Course at the National University of 
Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
1.3.2 Specific objectives. 
The specific objectives are: 
 To establish the relationship between methodology of teaching reading and 
academic performance in the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 
2014. 
 To establish the relationship between methodology of teaching writing and 
academic performance in the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 
2014. 
 To establish the relationship between methodology of teaching speaking and 
academic performance in the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 
2014. 
 To establish the relationship between methodology of teaching listening and 
academic performance in the students of the Basic English Course at the National 







1.4 Relevance and scope of the problem 
According to Mendez (as cited in Bernal, 2010) research is developed to: 
 Generate discussion on some existing knowledge or theory. 
 Solve a problem or generate strategies, which can be applied to solve a problem. 
 Propose a new method or a strategy to generate new knowledge. 
These purposes are accomplished, as follows: 
1.4.1 Theoretical relevance. 
The development of the research has included the exploration of theories regarding 
teaching methodology and academic performance in the Peruvian context of English 
language teaching.  
The exploration results are shown in the theoretical framework part of the thesis. 
After testing the hypothesis, new knowledge has been generated for future studies. 
1.4.2 Practical relevance. 
The results of this research can be used to make decisions about choosing the most 
suitable English language teaching methodology, according to the institutional context. 
The preliminary information obtained during the exploration phase of the study 
and the intermediate results can lead to practical insights about the application of 
specific methodologies for reading, writing, speaking and listening in order to benefit 
learners. 
1.4.3 Methodological relevance. 
The instrument used in this research (Appendix C) can be applied in future studies. It 
has been validated by experts and it has passed the reliability process.  
Furthermore, the method used for testing the hypothesis or a variation of this can 





1.5 Limitations of the research 
Planning a research project is important because it can turn out to be an endless activity. 
Bernal (2010) proposes to limit the research within boundaries of space, time and available 
resources. He states that there might be other limits due to restrictions in the access to 
information or to the population under study. 
According to the above, the limits of this research have been as follows: 
1.5.1 Geographical limitations. 
The research was applied at the National University of Education Enrique Guzman y 
Valle located in the District of Lurigancho, Province and Department of Lima, Peru. 
1.5.2 Time limitations. 
The research took place in the period August 2014 – December 2015. 
1.5.3 Resources limitations. 






Chapter II: Theoretical Framework 
 
2.1 Background 
After reviewing specialized literature, there is evidence of studies about the methodology of 
English language teaching and the factors that are involved in the students’ academic 
performance.  
2.1.1 International background. 
Perez (Congreso Internacional de Convivencia Escolar, 2013) reported her research on 
the general intelligence, self-perceived emotional intelligence and the personality on the 
academic performance. The participants of the study were 558 students from the 
University of Alicante, Spain. The results of this research have shown a strong 
influence of the students’ personality and in minor degree the influence of the general 
intelligence.  
Gilar (Congreso Internacional de Convivencia Escolar, 2013) performed a 
research in Spain to analyze the role of the general intelligence and the emotional 
intelligence on the prediction of the academic performance on 127 High School 
students of the province of Alicante, Spain. The results obtained have shown that these 
factors have specific contributions on the academic performance. 
Aguilar (2011) structured a strategy based on a system of motivational actions 
seeking the perfection of the quality of the teaching-learning process of the English 
language and its orientation to academic performance on 32 eight-grade students of San 
Carlos’ School in the province of Orellana, Ecuador. The research concluded that after 
such strategy was applied, school failure dropped and English language reasoning 





Ordorica (2010) reported the results of the survey on 60 students. The survey 
concluded that motivation is more extrinsic than intrinsic in the case of the English 
language (to fulfill a graduation requirement, to obtain a better job or for graduate 
studies) in comparison with the students of French or Italian who study the languages 
because of cultural reasons (to broad personal international perspectives). 
Osejo (2009) reported a research on two groups of 18 students each, in order to 
develop a pedagogical proposal using the Information and Communication 
Technologies (ICT). The study concluded that young people were interested in 
innovation and ICT but the critical issue was the selection of the material. The students 
were exposed to videos of their interest in order to improve their listening ability. 
Colmenares (2008) reported the results of a program to promote achievement 
motivation. The study concluded that students exposed to environments with more 
stimulus had better academic results. 
Garbanzo (2007) presented a review of research findings documented in literature 
about factors associated with academic scores in college students and their relationship 
with the quality of higher education in general, using as a reference studies carried out 
in Spain, Colombia, Cuba, Mexico and Costa Rica. These factors were grouped in three 
categories: personal determinants, social determinants, and institutional determinants, 
that at the same time, hold their own indicators. 
Montero, Villalobos and Valverde (2007) studied the institutional, pedagogical, 
psychosocial, and socio-demographical factors related to academic performance at the 
University of Costa Rica. They found students’ best academic performance in those 
classes whose teachers have willingly chosen the course. They also found limited 





teaching activities. Finally, their research results lead them to sustain that the best 
academic performance is associated with the teachers’ participation techniques used in 
class. 
2.1.2 National background. 
Benito (2012) found that cognitive, affective and behavioral components of attitudes 
towards English language learning are significantly related to their academic 
performance. She performed a study on 36 graduate students, whose ages ranged 
between 25 and 60 years old. 
Valqui (2008) theorized about an existing relationship between auto-regulated 
learning and academic performance on 240 students ranging from 6th to 8th semester of 
Industrial Engineering at the Technological University of Peru. The results using the 
Pearson correlation test indicated that there is a positive and statistically significant 
relationship between the level of auto-regulated learning and the academic performance 
in the students. 
Reyes (2003) performed a study on the relationship between academic 
performance, exam anxiety, personality traits, academic self-concept and assertiveness 
on 62 students of the first year in Psychology of the National University of San Marcos. 
The results have shown that only the academic self-concept variable has a significant 
relationship with academic performance, discarding the other variables studied. 
Durana (1997) researched on English language teaching methods and found that 
choosing an specific method for teaching depends finally on his/her own evaluation 
using his/her personal criteria based on experience and personal adequacy or 





evaluates the learning of each student, of each group and draws his/her own 
conclusions, increasing his/her experience” (Durana, 1997, p. 289) (own translation). 
2.2 Theoretical bases 
2.2.1 Methodology for English language teaching. 
After their studies and experience about the process of teaching and learning a second 
language, O’Malley and Chamot (1990) stated that: 
Language is a complex cognitive skill that can be described within the context of cognitive theory. 
A theory of second language acquisition, to be successful, must be able to describe how 
knowledge about language is stored in memory and how the process of second language 
acquisition ultimately results in automatic language comprehension and production. (p. 1).  
Nearly three decades ago, Richards and Rodgers (1986) mentioned that about 
sixty percent of the world’s population was multilingual.  
Today, English is the first and second language for a large number of people who 
has learned it by different methods and approaches. 
Even in English speaking countries like the United States of America the number 
of English language adult students will grow as stated by the National Centre for ESL 
Literacy Education (2002, p. 41). 
2.2.1.1 Methods and approaches. 
English language teaching has been performed by using methods and approaches 
according to the historical period, students’ native language and teaching methodology 
currents. 








2.2.1.2 The Grammar-Translation Method. 
This method was known in the United States of America as the Prussian Method as 
stated by Richards and Rodgers (1986). The major focus was reading literature and 
writing. Therefore, vocabulary and grammar were very important. The students’ native 
language was used as the medium of instruction. 
Furthermore, Larsen-Freeman (1986) refers to this method as the Classical 
Method because it was used for teaching Latin and Greek for cultural purposes. She 
also remarks that the method was based on the premise that the student would probably 
never use the foreign language.  
When applying the method, the teacher is the authority in the classroom, and 
he/she uses extensively the students’ native language. 
Students attain the basic skills as follows: 
Listening. This skill is the first skill attained. At the beginning of the class, the teacher 
explains the text in the students’ native language and then the teacher reads a text. The 
students listen to what the teacher reads and associate the sound of the words in English 
to the corresponding word in their native language. 
Speaking. This skill is not relevant when applying this method. As this method was 
used when traveling was very difficult and expensive, the premise was that the students 
would never have the opportunity to visit the foreign country. 
Reading. This is one of the first skills to be attained by the students. In a typical class, 
after listening to a text and understanding its meaning, the students start the reading 
session imitating the teacher’s pronunciation. This skill is attained by means of using 





Writing. At last, after listening, speaking and reading a text the students are ready to 
begin the writing session. This method is focused on the correspondence between the 
words (oral or written) in the foreign language and the students’ native language. 
Therefore, students are encouraged to read and write in the new language. 
2.2.1.3 The Direct Method. 
The method is based on how the natural language has been learned. The members of 
their communities expose babies and children to only one language, their native 
language. In the same way, the teacher only uses the foreign language in class, not the 
native language of the students. 
Richards and Rodgers (1986) indicated that this method was introduced in France 
and Germany. Later on, Sauveur and Berlitz introduced the method in the United 
States. The Berlitz method was largely dependent on the skills of native language 
teachers and it was successful in private schools. 
Larsen-Freeman (1986) refers that the basic rule of the method is “No translation 
is allowed” (p. 18). The emphasis is in the spoken language. The success of this method 
depends on the capacity of the student to learn to think in the foreign language. Teacher 
and students are partners in this method. 
Students attain the basic skills as follows: 
Listening. This is the first skill to be attained by the students. The students try to 
understand the teacher’s speech. The teacher uses mimics, demonstrations, examples or 
other resources or means to explain the meaning of the text to the students. The teacher 





Speaking. This method is focused on the students’ pronunciation. The students are 
encouraged to ask questions after listening to the teacher and try to reproduce the 
sounds in the same way the teacher does. 
Reading. This skill is an important target of the method. Students are encouraged to 
think in their new language and be able to read what they have listened and spoken. 
Writing. This skill is important after speaking and reading. Once the students are 
familiar with their new language, the grammar is taught inductively using the self-
correction approach. 
2.2.1.4 The Audio-lingual Method. 
The method considers that the primary medium of any language is oral.  
It was developed during World War II because of the need “to learn foreign 
languages rapidly for military purposes” (Larsen-Freeman, 1986, p. 31). At that time, 
the students needed to become familiar with the “cultural system of the people who 
speak the language” (Rivers, cited by Richards & Rodgers, 1986, p. 51) and be able to 
be fluent in everyday speech. 
As stated by Richards and Rodgers (1986), “Foreign language learning is 
basically a process of mechanical habit formation” (p. 51). Therefore, the audio-lingual 
method focus in the structure of the language by using patterns and drills extensively. 
Larsen-Freeman (1986) remarks that this method focuses on the communicative 
skills of the students, who need to form new habits and overcome the habits of their 
mother tongue, assigning the teacher the role of orchestra leader. 
Students attain the basic skills as follows: 
Listening. This skill is the first skill to be attained. The teacher reads a text or dialog 





Speaking. After listening to a text, the student tries to repeat it. After several trials, the 
student is able to speak and to do oral exercises substituting different parts of the text 
using the same language structure, which is then memorized. 
Reading. Using the method, this is the last skill to be attained by the students.  When 
the student understands the meaning of the text and is able to recognize it orally and in 
written form, the student can read it. 
Writing. Students attain this skill after listening and speaking. In a typical class, only 
after a text is known and understood by the students, the teacher writes it on the board 
so the students copy it and do the written exercises proposed, in the same way as the 
oral exercises. 
2.2.1.5 The Silent Way. 
Caleb Gattegno (Gattegno, 1998) devised this method. He proposed the use of colored 
wooden sticks of different lengths as tools for the teacher, who should be silent, as 
much as possible. He believed that teaching must be guided by learning instead of 
learning by teaching. 
The method takes advantage of the previous knowledge of the students, on which 
the new language knowledge is built. 
Richards and Rodgers (1986) describe why the learning is facilitated using this 
method: 
 The students learn better, what they discover or create rather than remember 
and repeat. 
 The students remember sounds accompanied by physical objects. 





Larsen-Freeman (1986) remarks that through this method the “students should be 
able to use the language for self-expression – to express their thoughts, perceptions, and 
feelings” (p. 62). She states that students “gain autonomy in the language by exploring 
it and making choices” (p.63), to be able to “acquire the melody of the language” 
(p.64).  
The teacher who uses this method is mostly silent but alert to give the students 
the clues they need. 
Students attain the basic skills as follows: 
Listening. This is the first skill to be attained by the student. In a typical class the 
teacher starts pronouncing the different sounds of the new language and the students 
relate them with their previous knowledge. 
Speaking. After listening to the sounds the students start pronouncing sounds linked to 
a symbol on the chart or other remainder. 
Reading. This skill is worked on from the beginning by associating the sounds of the 
words with their written form and/or other object used as a remainder. 
Writing. This is the last skill to be attained. When the student built the new oral 
language knowledge upon his/her previous knowledge, he/she is able to write in the 
new language. 
2.2.1.6 Community Language Learning. 
This method is derived from the Counseling-Learning approach developed by Charles 
A. Curran from his studies about adult learning (Larsen-Freeman, 1986). 
Richards and Rodgers (1986) remark the humanistic approach of the method and 





what the student feels, thinks and knows with what he is learning in the target 
language” (Moskowitz cited by Richards & Rodgers, 1986, p. 114).  
This method uses the native language in the basis of the language alternation, so 
the teacher presents the lesson in the native tongue and then in the second language. In 
this method, the language is learnt communicatively. The teacher acts as a counselor to 
the students who design the course syllabus according to their interests.  
Students attain the basic skills as follows: 
Listening. At first, the students need to listen in order to comprehend the meaning of 
the class, using the native language when needed. 
Speaking. This skill is one of the most important, as communication is the focus of the 
method, to build confidence within the community of students. 
Reading. The skill of reading in the new language is important after speaking and 
listening, always alternating with the native language. 
Writing. This is the last skill to be attained by the students, as the oral communication 
is the focus of the method. 
2.2.1.7 Suggestopedia. 
According to Richards and Rodgers (1986) the method developed by Georgi Lozanov 
is based on the non-rational and/or non-conscious influences. This method remarks the 
importance of the decoration, furniture, arrangement of the class, the use of music in 
learning. The proposal of the method is that learning is accomplished by desuggesting 
the psychological barriers for learning (Larsen-Freeman, 1986). 





Listening. As in the previous methods, the first skill to be attained by the students is 
the listening. A relaxed and comfortable environment must surround students. 
Translation into the native language is allowed to comprehend the texts. 
Speaking. After listening, the students are encouraged to speak and break the 
psychological barriers, if any. 
Reading. As the focus is communicative, reading is encouraged in order to increase the 
vocabulary of the students. Dialogs are used extensively, always surrounded by a 
friendly atmosphere. 
Writing. This skill is developed by means of suggesting how easy the new language is. 
Also, by displaying grammatical information at the board, posters or panels for the 
students to become familiar. 
2.2.1.8 Communicative approach. 
This approach is very important because the Peruvian educational authorities have 
chosen the communicative approach for English language teaching, as stated in official 
documents (Ministerio de Educacion, 2008 and 2010). 
The approach concept is to teach a new language promoting the communicative 
proficiency on the target language rather than mastering the structures (Richards and 
Rodgers, 1986). 
The main characteristics of the approach are (Finocchiaro & Brumfit cited by 
Richards & Rodgers, 1986): 
 Focus on the meaning of texts, dialogs, readings. 
 No memorization. 
 Contextualization of materials. 





 Comprehensible pronunciation is enough. 
 Communication efforts are encouraged since the beginning of classes. 
 Trial and error are accepted to gain fluency. 
 Students interact in class, in pairs or in groups. 
The basic principle of the Communicative approach is to learn the language 
within a social context (Larsen-Freeman, 1986), using real cases in which the students 
will be involved in the future. 
The techniques used to apply this approach are: 
 The teacher is a facilitator (Larsen-Freeman, 1986) who motivates and helps 
the students build fluency and overcome errors. 
 As the dimensions of listening, speaking, reading and writing are closely 
related, the teacher combines them appropriately (order and time length) 
focusing on the communicative aspects.  
The specific techniques for the four dimensions are: 
Listening. The skill of listening is the first skill to be developed. The first difficulty to 
overcome are the different accents of the native speakers. The teacher usually decorates 
the class and/or provides the students with illustrations related to the text they are 
listening. 
Aguilar (2011) recommends the use of easy comprehension material for the students to 
become familiar with the sounds, intonation, accent and rhythm of their new language. 
Speaking. As students are usually shy, if real contexts are used they would probably be 
willing to participate. Teachers encourage their students to comment the listened or 





Reading. The techniques used are related to the materials, authentic as in the real world 
(Larsen-Freeman, 1986): content and presentation. Therefore, the texts for reading are 
selected according to their degree of complexity, with motivating themes for all the 
students. The texts’ presentation is important for the students to be engaged to the 
readings. Therefore, teachers use texts, about familiar themes to the students, with 
suggestive titles and illustrations, which facilitates the understanding of the texts. 
Writing. The teacher designs writing activities connected to the themes listened or 
read. The activities involve grammar and vocabulary, introduced gradually and in 
context. 
The four skills are mutually dependent so the students’ practice must include 
them all “in a creative and significate way” (Aguilar, 2011, p. 143). 
The procedures to implement the Communicative approach in the four 
dimensions are: 
Listening. The teacher selects the texts to be listened very carefully among themes 
based on real life or future possible cases. After listening, the teacher encourages the 
students to comment the topics or other topics related to the text of their special 
interest. The activities to reinforce the listening can be the selection of pictures related 
to the themes listened or others to verify the comprehension of the texts listened. 
Speaking. Teachers design activities in pairs or groups to facilitate the students to 
communicate with each other, in order to improve by means of positive feedback. The 
activities are focused on the flow of the communication; tolerate some mistakes in 
structures or intonation, without imposing the accent of native speakers. 
One possible activity can be Picture Strip Story, in which the students are shown 





show the first picture and ask the students to guess the next picture and so on to 
complete the story orally. 
Reading. The teacher presents the text to be read interacting with the students in order 
to find a suitable connection to their present or future activities. After reading the text, 
the teacher encourages the interaction between students commenting what they have 
read and other themes related to the reading. 
Activities like Scrambled Sentences can also be used. At the beginning of it, the 
students are asked to read and then order the sentences according to the context. 
Writing. The teacher explains the written assignments interacting with the students. 
The themes’ assignments are directly related to real contexts, like texts about 
themselves, school reports, letters for job application, administrative documents, essays 
or other useful written communications. 
Harmer (2004) remarks that “It is important that we choose writing activities 
which have a chance of appealing to our students” (p. 61). 
During the session, the teacher encourages the students to write sequential events 
to enhance coherence in writing and for the better understanding of the reader. 
One possible exercise can be the Role-play. After listening or reading a story, the 
students are asked to write about a character, as they were he/she in real life. 
2.2.2 Methodology of English Language Teaching at the UNE. 
2.2.2.1 Teaching listening. 
Buck (2001) emphasizes that listening is an individual and personal process.  The 
listener makes different inferences to interpret the text, according to the listening 
construct, which involves: 





 The sum of the listener knowledge: education, past experience, current 
thoughts, personality and intelligence. 
 The context. 
In the case of second language listeners, the linguistic process take a longer 
period of time than for native listeners leaving less time for interpretation (Oaskeshott-
Taylor,  cited by Buck, 2001) so second-language learners will experience gaps in their 
understanding when listening with impact on their comprehension of the text. 
2.2.2.1.1 How to teach listening. 
Pre-listening. Class preparation is important and “vital” according to Harmer (2001). 
The teacher can show pictures, discuss topics or present questions the students will 
solve after listening to the selected text. So, “teachers will do their best to get students 
engaged with the topic and the task that they really want to listen” (Harmer, 2001). 
While-listening. Teacher plays the recording more than once. The first time is intended 
for the students to get a general idea or understanding of the text. During the following 
times, the teacher will focus on the details, such as information, language use, 
pronunciation, etc. (Harmer, 2001). 
Post-listening. Teachers encourage students to analyze the texts completely, form and 
content. The listening session is the beginning of the teaching sequence (Harmer, 
2001).  
Materials and resources for teaching listening. To enhance the efficiency of the 
listening session, suitable texts need to be provided. It is very important to ensure good 
sound quality (audio equipment or acoustic aspects of the classroom) so the students 





As resources to help students, Doff (2000) proposes to introduce the topic before 
the listening session, ask “guiding questions” while listening and divide the text into 
stages when it is too long. 
2.2.2.1.2 How listening is taught at the UNE. 
Pre-listening. The teacher describes the context before the listening session. 
While listening. The teacher presents the audio material and repeats the listening 
session several times to achieve the students’ comprehension. 
Post listening. The teacher promotes the inference of the material listened in groups 
and pairs. 
Materials. The audio material presented is related to real situations and related to the 
students’ preferences or interests. 
Resources. The teacher presents the material using multimedia equipment. 
2.2.2.2 Teaching speaking. 
Speaking obeys to a communicative need, according to Doff (2000). While, Harmer 
(2001) states that “speaking activities perform an activate function rather than a study 
function” (p. 96). 
2.2.2.2.1 How to teach speaking. 
Pre-speaking. Rehearsal activities allow students to engage to the topics (Harmer, 
2001).  
While-speaking. According to Harmer (2001), there are four types of speaking 
activities: information gap, survey, discussion and role-play. 
Post-speaking. After the speaking session, teachers need to give feedback to the 
students (Harmer, 2001). The feedback is intended to correct the mistakes made and to 





Materials and resources for teaching speaking. Pictures are used during the speaking 
session to present topics about which students can ask questions and talk. As resources, 
guessing games (guess the picture, guess the sentence), mime, the introduction of 
common English expressions and the role-play are useful to encourage students to 
speak according to Doff (2000). 
2.2.2.2.2 How speaking is taught at the UNE. 
Pre-speaking. The teacher creates the environment needed to give confidence to the 
students. 
While speaking. The teacher promotes dialogs and debates in groups or pairs; and 
intervenes only if necessary.  
Post speaking. The teacher verifies the pronunciation and intonation of words and 
phrases. 
Materials. The teacher uses adequate materials to create the appropriate environment 
for speaking. 
Resources. The teacher uses familiar elements related to the topic selected for 
speaking, which is of interest to the students. 
2.2.2.3 Teaching reading. 
Doff (2000) remarks that reading involves learning to identify signs and words within a 
script unfamiliar to the students.  
Harmer (2001) states that reading in English is particularly useful for non-English 
speakers, who need to read texts for their careers, culture or simply for pleasure. He 
states that, in addition to the benefits of the contents, reading provides good models for 
English writing (sentences, paragraphs and texts) and for acquiring new vocabulary, 





2.2.2.3.1 How to teach reading. 
Pre-reading. Before reading, the teacher explains the topic to the students to start the 
engagement with the reading task (Harmer, 2001). Doff (2000) states that it is 
necessary to help the students have some idea about what to expect by asking previous 
guiding questions before reading. In addition, the teacher encourages the students to see 
the cover, photographs, pictures and headlines of the text to become familiar with the 
topic. 
While reading. As stated by Harmer (2001), during the reading session the message of 
the text is very important. Students may need assistance of the teacher to maintain the 
interest in the reading. 
Post-reading. Harmer (2001) states that “reading texts can introduce interesting topics, 
stimulate discussion, excite imaginative responses and be the springboard for well-
rounded, fascinating lessons” (p. 68). He also adds, “Good teachers integrate the 
reading text into interesting class sequences, using the topic for discussion and further 
tasks” (p.71). 
Materials and resources for teaching reading. The materials for reading should be 
carefully selected and balanced (Harmer, 2001) between non-real texts for beginners 
and real texts for advanced students who will probably travel to an English-speaking 
country. 
2.2.2.3.2  How reading is taught at the UNE. 
Pre-reading. The teacher explains the reading’s topics with the use of aids such as 
pictures or sounds. 






Post reading. The readings’ content are related to values, life-teachings or applicable 
themes for students. 
Materials. The teacher uses reading materials with illustrations to facilitate the students 
get the general idea of the reading. 
Resources. The teacher uses elements or examples from real world or students’ culture 
before, during and after the readings. 
2.2.2.4 Teaching writing. 
According to Doff (2000), writing is the least important of the four skills but he states 
that writing new words and structures help the students to learn the new language. 
Meanwhile, for Harmer (2001) writing is “just as important as speaking, listening and 
reading” (p. 79). He states that the purpose of teaching writing is for reinforcement, 
language development and for learning style. 
2.2.2.4.1 How to teach writing. 
Pre-writing. The teacher introduces the theme to the students and ensure the class has 
the conditions needed to write. 
While-writing. Beginners usually start writing by mechanical copying of texts (Doff, 
2000). Intermediate level students are encouraged to add something of their own to an 
incomplete given text. The teachers ask the advanced students to write compositions 
and other texts. 
Post-writing. The teacher corrects the writing assignments according to the level of the 
students, as over-correction is not convenient. Furthermore, motivational effect is 





Materials and resources for teaching writing. For beginners, materials are simple but 
need more preparation. Intermediate students’ material comes from real world and are 
more available. Advanced students need to use reference books. 
2.2.2.4.2  How writing is taught at the UNE. 
Pre-writing. The teacher explains the themes and the new vocabulary before the 
writing session. 
While writing. The teacher is ready to answer questions from the students during the 
writing session. 
Post writing. The teacher encourages improving writing by re-writing the text several 
times. Sometimes the teacher reviews the homework in class with the students. 
Materials. The teacher uses writing materials close to the students’ daily activities.  
Resources. The teacher uses motivation and challenge elements, according to the level 
of the students. 
2.2.2.5 Teaching grammar. 
Doff (2000) focuses on structures while teaching grammar. 
He recommends the use of examples to show the meaning of the structures.  
2.2.2.5.1 How to teach grammar. 
Presentation of a structure. The teacher presents a basic structure known as sentence.  
Therefore, the students can identify the form of the structure. 
Oral exercises. By means of examples, the students get familiarity with the structure 
and are able to produce their own examples. 






Materials and resources for teaching grammar. Pictures and the board are the 
principal materials used. Explanations and examples are the main resources used. 
2.2.2.5.2  How grammar is taught at the UNE. 
Presentation of a structure. The teacher explains the new vocabulary using the 
available materials and resources. 
Oral exercises. The teacher uses questions to encourage the students to identify the 
structures and answer properly. 
Use of the structure. The teacher encourages the students to use the structure while 
learning reading, speaking and writing. 
Materials. The teacher uses materials close to the students’ daily activities.  
Resources. The teacher uses examples from the students’ daily activities. 
2.2.2.6 Teaching vocabulary. 
Doff (2000) proposes some techniques for teaching new words, as follows: 
“Say the word clearly and write it on the board. 
Get the class to repeat the word in chorus. 
Translate the word into the students’ own language. 
Ask students to translate the word. 
Draw a picture to show what the word means. 
Give an English example to show how the word is used. 
Ask questions using the new word.” (p. 1) 
It is important for the students to know the meaning of the words. This can be 
achieved by using the words in context, using graphic materials, presenting examples or 
translating the words and meaning in the native language (Doff, 2000). 





Basic vocabulary. The teacher presents to the students some words about the lesson’s 
theme. Using the board or multimedia resources, the students get used to the words, in 
written and in oral form. 
Vocabulary expansion. When the new words are introduced, there is an opportunity to 
present the students more words related to the words just studied, using the appropriate 
context. 
Active and passive vocabulary. The teacher distinguishes between active and passive 
vocabulary. The active vocabulary is which the students learn and use. The passive 
vocabulary is for understanding the teacher or real life contexts. 
Materials and resources for teaching vocabulary. Materials as photos, pictures, 
drawings or items from real life are useful for building new vocabulary. Multimedia 
materials can also be used if available. The use of the new words in groups or pairs is 
recommended. 
2.2.2.6.2 How vocabulary is taught at the UNE. 
Basic vocabulary. The teacher explains the new vocabulary using the board and 
occasionally items of real life.  
Vocabulary expansion. The teacher encourages the students to work on synonyms or 
related words to reinforce the new vocabulary. 
Active and passive vocabulary. The teacher focuses on the active vocabulary. 
Materials. The teacher uses pictures, sounds and photos to introduce the new 
vocabulary to the students.  







2.2.2.7 Integrating language-teaching skills (syllabus). 
Thornbury (2005) remarks that “The relative weighting of skills’ work in a course will 
depend to a large degree on the learners’ needs” (p. 112). He suggests “an integrated 
skills approach … [mentioning that] at the immigration desk of an international airport 
… [the person will have to listen to the officer] … respond to questions … interpret and 
complete a card … and read the associated literature” (p. 118). 
2.2.2.7.1 Objective. 
The English language teaching’s objective at the University, according to the Basic 
English II course’ syllabus attached as Appendix G is:   
This course is intended to beginner students of English who will develop different skills through 
the process of development of the course. Not only will it be listening, speaking, reading, and 
writing focused on the course but also pronunciation, grammar, vocabulary and spelling due to the 
fact that all of them play a role in effective English communication. On the other hand, a variety 
of activities will be taken into consideration in order to increase the students’ involvement and 
social interaction, focusing on “real life” communication, the interculturality and mutual respect 
(p. 1). 
2.2.2.7.2 Resources. 
As learning resources in the teaching/learning process at the University, the following 
is used (UNE’s Basic English II course syllabus, p.2): 
Materials. Text book, dictionaries, magazines, newspapers, wall charts, multimedia 
files, DVD’s, CD’s. 
Equipment. Language laboratory, computer, multimedia projector, tape recorder. 
2.2.2.7.3 Structure. 







Structure of the content of the English course at UNE 
UNIT XX    NAME 
Specific Objectives    














Note: Taken from UNE’s Basic English II course syllabus, p.3 
For example, Unit 7: 
Table 02 
Example of the structure of one unit of the English course at UNE 
UNIT 7  “AT THE NATIONAL PORTRAIT GALLERY” 
Specific Objectives: To introduce and practice the past simple tense. 
                                                           To use the past time expression and vocabulary. 
     To talk about a memorable night.  






















GRAMMAR  Introducing the past 
simple tense 
 Practicing the 
pronunciation of 
strong and weak 
forms. 
 Using word 
formation in the 
texts. 
 Spelling and writing 
the irregular verbs. 
 
 Introduce the 
grammatical points. 
 Read about the taxi 
journey with past 
time expression. 
 Recognize the 
differences between 
the irregular and 
regular verbs. 
 Past simple of be WAS / WERE 
 Past simple: regular and irregular 
verbs. 
 Negative and question sentences 
VOCABULARY 
 Word formation 
 Past time expression 
 Verb phrases: Go, have, get 
Note: Taken from UNE’s Basic English II course syllabus, p.3 
The integration of the language teaching skills can be appreciated in the 





Listening, when “Introducing the past simple tense”. 
Speaking, when “Practicing the pronunciation of strong and weak forms” and 
when “spelling … the irregular verbs”. 
Reading, when using the textbook and the self-made texts. 
Writing, when “Using word formation in the (written) texts” and when “… 
writing the irregular verbs”. 
2.2.2.8 Teaching performance evaluation. 
The evaluation of teaching performance is important to guarantee the quality of 
education. Although the results from students’ appreciation about teachers’ 
performance may be partial and limited, these results are evidence of the effectivity of 
teaching performance (Manzi, Gonzalez, & Sun, 2011, p. 38). 
Countries like Chile has issued laws (Law N° 20.501) to improve Education. 
Their authorities has trusted the Pontificia Universidad Catolica de Chile to implement 
the teacher’s evaluation, using the following rubric (Manzi et al., 2011, p. 51): 
 Excellent performance, when the teacher’s performance exceeds the 
expected indicators. He/she shows knowledge, respect to diversity and 
motivates the students’ interaction during the learning process. 
 Competent performance, when the teacher exceeds the basic performance 
and is able to integrate the themes with the students’ experience. 
 Basic performance, when the teacher accomplishes all the criteria 
expected. 
 Unsatisfactory performance, when there is some deficiency in the teaching 






2.2.3 Academic performance. 
The academic performance of students is normally related to the evaluation of 
knowledge at an educational institution. A good student obtains good grades in exams, 
which denote a measurement of the percentage of themes learnt. 
There are some factors associated with the academic performance like the 
personal skills of students, the difficulty of the subjects, teachers’ methodologies, 
among others. The academic performance of students is normally measured in terms of 
grades obtained in an examination. 
2.2.3.1 Academic performance in higher education. 
Nowadays people demand high quality education accessible to all. This goal in the XXI 
century has a new component, which is to guarantee the quality of the learning 
experiences (Fialho et al., 2009). The research performed by Fialho focused on teacher 
commitment, teaching methodologies and evaluation methodologies. About teaching 
methodologies, it concluded that the students “value the way teachers lead them to 
learning the established set of contents … in their academic performance” (p. 11). 
Furthermore, in the present century there are more tools for education principally 
from the Information and Communication Technologies - ICT. 
Many educators have studied the use of the ICT in higher education as Yousef 
and Dahmani (2008) who found that learners and teachers have now new possibilities 
in the teaching-learning process, which favors the acquisition of new skills and 
competences (more collaboration, team working, project management among others) 
not always evaluated traditionally. 
The research concluded that new skills and competences acquired by the use of 





innovation in the academic organizations is needed to measure the real impact on terms 
of academic results (Youssef & Dahmani, 2008). 
2.2.3.2 Valuation, Assessment and Evaluation. 
The academic performance can be measured in different ways. 
There are three concepts associated with the measurement of the academic 
performance: 
Valuation. The valuation is related to the estimation of the worth of the academic 
performance (Google dictionary and Oxford dictionary) carried out by a professional. 
For the purpose of this thesis, an English language teacher performs this action. 
Assessment. The assessment is related to the estimation of the quality (Google 
dictionary) of the academic performance or forming an opinion of written exams 
(Oxford dictionary) for the purpose of the thesis. 
Evaluation. The evaluation is related to the estimation of a number (Google 
dictionary) which measures the value (Google dictionary and Oxford dictionary) of the 
academic performance for the purpose of the thesis. 
Valuation and Evaluation in Peruvian Education. In the Peruvian education system, 
and especially in the universities, most of the qualifications are based on the vigesimal 
system, from zero to twenty (Miljanovich, 2000). The grades on this system translate to 
the categorization of learning achievement, which varies from well-achieved learning to 
deficient learning, based on the Ministry of Education’s Direction of Basic and Regular 









Valuation in Peruvian Education 
Grades Valuation of the Learning Achievement 
15 – 20 Good 
11 – 14 Regular 
10 - 0 Deficient 
Note: Ministry of Education. Direction of Basic and Regular Education (DIGEBARE): 
Guide of Educator Assessment. Lima, 1980. (Own translation) 
 
 
Alternative Valuation and Evaluation. There is an alternative table for the value of 
learning proposed by Reyes Murillo (cited by Reyes Tejada, 2003): 
Table 04 
Alternative Valuation 
Grades Valuation of the Learning Achievement 
20 – 15 High 
14.99 – 13 Medium 
12.99 – 11 Low 
10.99 – less Deficient 
Note: Reyes Murillo, Edith T. Influence of the curricular program and teacher work on the 
scholastic achievement in Peruvian History on students of the 3rd grade of High School. Lima, 
1988. (Own translation) 
 
Valuation and Evaluation in Programs based on Competences. The evaluation in 
training programs based on competences includes a quantitative and a qualitative 
measurement. Each unit of the program is evaluated to find out if the student has 







Valuation in Programs based on Competences 








1 EP1 EB1 EK1 
2 EP2 EB2 EK2 
3 EP3 EB3 EK3 
4 EP4 EB4 EK4 
5 EP5 EB5 EK5 
Note: INICTEL-UNI’s Training Model based on Competences 
The valuation (qualitative measurement) corresponds to the following: 
Receptive Level : The student can plan a Project based on the content 
of the course. 
Resolute Level : The student can plan a Project to solve a problem of 
the context. 
Autonomous Level : The student can plan a Project related to the course 
in a collaborative context. 
Strategic Level : The student can plan a Project with creativity, 
metacognition and transversal components. 
This evaluation demands that the student accomplish the final score of 80% and 














Valuation at the Language Center of the National University of Education 
Grades Valuation of the Learning Achievement 
19-20 Excellent 
17-18 Very Good 
15-16 Good 
14 Acceptable 
0 to 13 Fail 
Note: Regulation of the National University of Education. 
Table 07 
Valuation at the National University of Education’s Undergraduate Studies 
Grades Valuation of the Learning Achievement 
18 – 20 Excellent 
16 - 17 Very Good 
14 – 15 Good 
11 -13 Acceptable 
0 - 10 Fail 
Note: Article 163° of the General Regulation of the National University of Education, 
2002. 
 
The valuation includes the attendance, more than 70%. 
According to the syllabus, the following grading is considered: 
CW :  Class Work (attendance, participation & homework) 30%  
 PW :  Project Work (Laboratory work & extra activity)  30%   
 E :  Exams (written exams and quizzes)    40%  
 FA :  Final Average      100% 
2.3 Definition of terms 
Methodology: There are several definitions of “methodology”. 





“A system of broad principles or rules from which specific methods or procedures 
may be derived to interpret or solve different problems within the scope of a 
particular discipline; also, as an algorithm including a set of practices”. 
The Free Dictionary defines methodology as a “body of practices, procedures, and 
rules used by those who work in a discipline or engage in an inquiry” or “a set of working 
methods”. 
The Merrian-Webster Dictionary defines methodology as “a set of methods, rules, or 
ideas that are important in a science or art; also, as a particular procedure or set of 
procedures”. 
The Oxford Dictionary defines methodology as “a set of methods and principles used 
to perform a particular activity”. 
Academic performance: This term is also known as academic achievement.  
The Definicion.de website states that the academic achievement refers to the evaluation 
of students by means of the grades. 
The eHow website remarks, “Success is measured by academic performance, or how 
well a student meets standards set out by local government and the institution itself”. 
According to the Oxford Bibliographies website, academic achievement “indicate the 
extent to which a person has accomplished specific goals that were the focus of activities in 
instructional environments ... Among the many criteria … there are … curricular-based 
criteria such as grades or performance on an educational achievement test”. 
For the purpose of this thesis, the following definitions have been used: 
Methodology of teaching reading: Set of methods or procedures to teach reading in the 





 Methodology of teaching writing: Set of methods or procedures to teach writing in the 
context of a second language acquisition. 
Methodology of teaching speaking: Set of methods or procedures to teach speaking in the 
context of a second language acquisition. 
Methodology of teaching listening: Set of methods or procedures to teach listening in the 
context of a second language acquisition. 
Academic performance: Academic achievement according to the educational standards at 






Chapter III: Hypothesis and Variables 
 
3.1 Hypothesis 
3.1.1 General hypothesis. 
Methodology of English language teaching is significantly related to academic 
performance in the students of the Basic English Course at the National University of 
Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
3.1.2 Specific hypotheses. 
The specific hypothesis are: 
SH01: Methodology of teaching reading is significantly related to academic 
performance in the students of the Basic English Course at the National University of 
Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
SH02: Methodology of teaching writing is significantly related to academic 
performance in the students of the Basic English Course at the National University of 
Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
SH03: Methodology of teaching speaking is significantly related to academic 
performance in the students of the Basic English Course at the National University of 
Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
SH04: Methodology of teaching listening is significantly related to academic 
performance in the students of the Basic English Course at the National University of 
Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
3.2 Variables 
3.2.1 Variable I. 





English language teaching is performed using different methods and approaches. 
The methods and approaches emphasize one or more skills and also can facilitate or 
difficult the learning process. This research is focused on how English is taught, 
specifically the methods and/or approaches to acquire the four skills: reading, writing, 
speaking and listening. 
3.2.2 Variable II. 
Academic performance 
The variable is related to the measurement of the English language knowledge 
acquisition and its use for practical purposes. This research is focused on the academic 
results of the application of the methodology. 
3.3 Operationalization of variables 
The operationalization of variables means to identify dimensions and indicators to measure in 
order to accept or deny the hypotheses. The dimensions chosen for the research are the 
traditional language skills. However, it is important to remind that the language skills of 
reading, writing, speaking and listening are integrated in the real process of communication.  
The separation of the skills stated is only for academic purposes. The thesis will 




















Reading Presentation of themes using pictures or other materials 
Explanation of the text using native language if necessary 
Texts related to themes culturally acceptable and easily for 
students to engage with 
Materials with suggestive titles and illustrations which 
facilitates the meaning of the texts 
Tasks related to real life situations 
Writing Motivation to write about daily life 
Reinforcement of the texts read 
Tasks improve the skill of writing with coherence 
Correction of mistakes 
Writing skills for specific purposes: reports, e-mails, business 
letters 
Speaking Implementation of appropriate environment which invite 
speaking 
Use of dialogs 
Encouragement to comment texts orally 
Suitable feedback for improvement 
Themes based on students’ activities 
Listening Description of the text’s theme before listening 
Explanation of the new vocabulary 
Use of basic-level real life audio materials 
Encouragement to respond after listening 





Excellent 18 - 20 
Very good 16 - 17 
Good 14 - 15 
Acceptable 11 - 13 
Fail 00 - 10 
(*)  Note: Article N° 163 of the General Regulation of the National University of Education Enrique 





Chapter IV: Research Methodology 
 
4.1 Research Approach 
The research focus is quantitative since the research measured the academic performance of 
the students. 
4.2 Type of research and method 
The type of the research is descriptive-quantitative. 
It is descriptive because the research has dealt with the description of the characteristic 
of a group of students. 
The method of research is called descriptive research method, which is concerned with 
the description of data and characteristics about a population. 
4.3 Research design 
The research used the correlational design because it has examined the covariation of the 
study’s variables. 
4.4 Population and sample 
The population consisted of the 75 students from the four sections HA, HB, H0 and H7 of the 
Basic English Course II at the National University of Education, Lurigancho-Chosica, Lima 
between September and December 2014. 
All the students collaborated in the research. Therefore, the sample is the same as the 
population and thus a census context is reported. 
4.5 Research techniques and instruments for data collection 






During the survey a questionnaire was applied to the students in order to gather 
information, qualitative and quantitative data from the students. 
The academic performance of students was measured by the official score registers of 
the students. Then analysis was performed to the students’ score registers. 
4.6 Statistical treatment 
The results from the research have been processed using the following: 
 SPSS software (initially known as: Statistical Package for the Social Sciences), 
version 19, which is known for its capacity to perform statistical analysis using large 
volume of databases. 
 Tables of frequency distribution. 
 Normality test of Kolmogorov - Smirnov. 
 Spearman’s correlation coefficient test. 
4.7 Procedure 
The research procedure was as follows: 
 Data was collected using the instrument validated by the UNE’s professors 
mentioned in Chapter V. 
 Data was entered to the SPSS software version 19. 
 Descriptive tables were extracted for each dimension and variable. 
 Then, the test of normality was performed (see 4.7.1.). 
 Finally, the hypothesis test was done using the Spearman’s correlation coefficient. 
4.7.1 Test of Normality. 
Before hypothesis testing, it was necessary to determine the type of instrument to use 





whether normal or non-normal data distributions in order to decide to use statistical 
parametric or nonparametric. 
Table 09 








Variable I: Methodology (of  
English language teaching) 
0,103 75 0,049 
Variable II: Academic performance 0,233 75 0,000 
 
Regarding the methodology of English language teaching variable, the statistical 
value related to the test indicates a 0,103 value with 75 degrees of freedom, 
furthermore, the significance value is equal to 0,049, this value is less than 0,05; 
therefore, there is a sufficient reason to affirm that the variable has skewed distribution. 
About academic performance variable, the statistical value related to the test 
indicates a 0,233 value with 75 degrees of freedom, furthermore, the significance value 
is equal to 0,000, this value is less than 0,05, and therefore, there is a sufficient reason 
to affirm that the variable has skewed distribution. 
Normality test conclusion. Both variables show skewed distributions, therefore, to 
develop hypothesis testing to correlation statistician reach; it is possible to use 

















Chapter V: Research Results 
5.1 Presentation and analysis of results 
The research took place at the National University of Education Enrique Guzman y Valle - 
UNE, Lurigancho-Chosica in December 2014. 
5.1.1 Validation and reliability of instruments. 
5.1.1.1 Validation of instruments. 
The validation process was performed by means of experts’ judgment. The following 
table shows the results from this process.  
Table 10 
Validation of instruments by experts 
N° Experts From Score 
1 M. Ed. Miguel Ore de los 
Santos 
State University of New York, USA 93 
2 Mg. Edith Zarate Aliaga National University of Education 
Enrique Guzman y Valle, Peru 
85 
3 Mg. Jeovana Benito Condori National University of Education 
Enrique Guzman y Valle, Peru 
95 
Average score 91 
 
The average score of the instrument corresponds to an excellent level according 
to the study made by Cabanillas (2004, cited in Lavado, 2010) in which the following 









Criteria of Instruments’ Validity 
N° Criteria of validity Score 
1 Excellent 91-100 
2 Very good 81-90 
3 Good 71-80 
4 Fair 61-70 
5 Fail 51-60 
 
5.1.1.2 Reliability of instruments 
The criterion of instrument reliability is determined in the present investigation by the 
Cronbach alpha coefficient developed by J. L. Cronbach, which requires a single 
administration of the instrument to produce values between zero and one. It is 
applicable to various scales of possible values, which can be used to determine the 
scales reliability in response to items of more than two alternatives. The formula 
determines the degree of consistency and accuracy. The scale of values that determines 
the reliability is given by the following values: 
Table 12 
Reliability criterion values 
N° Reliability Criteria Score 
1 Not reliable -1 to 0 
2 Low reliability 0,01 to 0,49 
3 Moderate reliability 0,5 to 0,75 
4 Strong reliability 0,76 to 0,89 








Reliability statistics of methodology (of English language teaching) 
Cronbach's Alpha N° of Items 
0,954 20 
 
The instrument that measures methodology of English language teaching has high 
reliability with a 0,954 statistic value and this instrument consisting of 20 questions. 
The instrument has adequate level of reliability in its 20 items version; therefore, 













The teacher presents the reading’s themes with audiovisual aids. 0,953 
The teacher clarifies the ideas in Spanish only if we do not understand them in 
English. 
0,951 
The teacher presents readings related to my culture and interests. 0,953 
The text presented by the teacher includes illustrations, which help me to understand 
better the readings. 
0,952 
The teacher use English readings with themes, which leave messages for my life. 0,951 
The teacher motivates us to write about our daily activities. 0,951 
The teacher introduces new vocabulary related to the themes studied in class 
gradually.  
0,951 
The teacher makes me write a text several times to see how I learn step by step. 0,952 
When I correct my homework next to the teacher and he/she says politely what 
aspect I need to improve, I feel good. 
0,951 
The writing activities that the teacher promotes help me write better texts, emails, 
letters, etc., in English. 
0,952 
The teacher creates an appropriate environment for us to have confidence in 
speaking. 
0,950 
The teacher makes us participate in dialogs to verify our pronunciation and 
intonation or words and phrases in English. 
0,952 
The teacher motivates us to debate in groups or in pairs, the themes read. 0,952 
The teacher intervenes to improve the oral participations, only when necessary. 0,952 
The teacher makes us talk in pairs or groups about themes we like or of our interest. 0,951 
The teacher describes the context of the themes, before listening to them. 0,950 
The teacher presents audio material of real situations from daily life. 0,952 
The teacher motivates us to infer what the audio is about by exchanging ideas in 
groups or pairs. 
0,951 
The teacher present audio material of themes related to our preferences or interests. 0,951 






The removal of any instrument´s items produces no reliability statistics change, 
so it is possible to say that it has high internal consistency. 
Therefore, we can say that the instrument has adequate reliability at that apply to 
the sample of studies. 
5.1.2 Presentation of Results. 
The instrument used is attached in Appendix D.   
As described in section 4.5, the questionnaire is divided in four parts, each of 
which is related to one dimension. 
The results of the research are attached in Appendix E. 
5.1.3 Analysis of Results. 
5.1.3.1 Qualitative analysis of the dimension “Teaching reading”. 
The first part of the questionnaire, questions 1-5, is related to the dimension “Teaching 
reading”. 








Dimension 1 – Teaching reading 
Item / Question Never Rarely Sometimes Almost always Always 
f % f % f % f % f % 
The teacher presents the 
reading’s themes with 
audiovisual aids. 
0 0,0% 3 4,0% 20 26,7% 30 40,0% 22 29,3% 
The teacher clarifies the ideas 
in Spanish only if we do not 
understand them in English. 
1 1,3% 4 5,3% 20 26,7% 24 32,0% 26 34,7% 
The teacher presents readings 
related to my culture and 
interests. 
0 0,0% 10 13,3% 20 26,7% 23 30,7% 22 29,3% 
The text presented by the 
teacher includes illustrations, 
which help me to understand 
better the readings. 
3 4,0% 4 5,3% 15 20,0% 27 36,0% 26 34,7% 
The teacher use English 
readings with themes, which 
leave messages for my life. 
5 6,7% 4 5,3% 19 25,3% 28 37,3% 19 25,3% 
 
About the use of audiovisual aids appropriate to the reading themes, 29,3% of 
respondents say teachers always do, 40% said they almost always do, on the other side, 
only 26,7% said they sometimes do, 4,0% tells us that rarely do and 0,0% said they never 
do. If the teacher clarifies the ideas of the text in Spanish, 34,7% of respondents say 
teachers always do, 32,0% said they almost always do, on the other side, only 26,7% said 
they sometimes do, 5,3% tells us that rarely do and 1,3% said they never do. If teachers 
have readings that are related to topics of my culture and my interests, 29,3% of 
respondents say teachers always do, 30,7% said they almost always do, on the other side, 





do. About the teacher´s texts include illustrations that help me better understand reading, 
34,7% of respondents say teachers always do, 36,0% said they almost always do, on the 
other side, only 20,0% said they sometimes do, 5,3% tells us that rarely do and 4,0% said 
they never do. Finally if teachers use English text with life messages, 25,3% of 
respondents say teachers always do, 37,3% said they almost always do, on the other side, 
only 25,3% said they sometimes do, 5,3% tells us that rarely do and 6,7% said they never 
do. 
Table 16 
Summary table for dimension 1 of the questionnaire 
Teaching reading performance Frequency Percent Cumulative 
Percent 
Incipient (Unsatisfactory performance) 3 4,0 4,0 
Regular (Basic performance) 17 22,7 26,7 
Good (Competent performance) 36 48,0 74,7 
Excellent (Excellent performance) 19 25,3 100,0 
Total 75 100,0  
 
Regarding teaching reading, 25,3% of respondents say it is excellent and 
48,0% say that the level is good, on the other side, 22,7% say that the level is regular 










Teaching quality evaluation for Reading 
 
 
5.1.3.2 Qualitative analysis of the dimension “Teaching writing”. 
The second part of the questionnaire, questions 6-10, is related to the dimension 
“Teaching Writing”. 






Dimension 2 – Teaching writing 
Item / Question Never Rarely Sometimes Almost always Always 
f % f % f % f % f % 
The teacher motivates us to 
write about our daily 
activities. 
2 2,7% 6 8,0% 9 12,0% 33 44,0% 25 33,3% 
The teacher introduces new 
vocabulary related to the 
themes studied in class 
gradually.  
0 0,0% 6 8,0% 14 18,7% 21 28,0% 34 45,3% 
The teacher makes me write a 
text several times to see how 
I learn step by step. 
3 4,0% 6 8,0% 26 34,7% 22 29,3% 18 24,0% 
When I correct my homework 
next to the teacher and he/she 
says politely what aspect I 
need to improve, I feel good. 
3 4,0% 5 6,7% 19 25,3% 28 37,3% 20 26,7% 
The writing activities that the 
teacher promotes help me 
write better texts, emails, 
letters, etc., in English. 
0 0,0% 5 6,7% 15 20,0% 30 40,0% 25 33,3% 
 
With respect if the teacher motivates students to write about their daily chores, 
33,3% of respondents say that teachers always do, 44,0% said they almost always do, on 
the other side, only 12,0% said they sometimes do, 8,0% tells us that rarely do and 2,7% 
said they never do. The Professor introduce new vocabulary gradually, related topics from 
class, 45,3% of respondents say teachers always do, 28,0% said they almost always do, on 
the other side, only 18,7% said they sometimes do, 8,0% tells us that rarely do and 0,0% 





step, 24,0% of respondents say teachers always do, 29,3% said they almost always do, on 
the other side, only 34,7% said they sometimes do, 8,0% tells us that rarely do and 4,0% 
said they never do. When I edit next to/from teacher my homework and he/she tells me 
politely what aspects should be improved, I feel good, 26,7% of respondents say teachers 
always do, 37,3% said they almost always do, on the other side, only 25,3% said they 
sometimes do, 6,7% tells us that rarely do and 4,0% said they never do. Teacher promotes 
writing activities that help students write better texts, emails, letters, etc., in English, 33,3% 
of respondents say teachers always do, 40,0% said they almost always do, on the other 
side, only 20,0% said they sometimes do, 6,7% tells us that rarely do and 0,0% said they 
never do. 
Table 18 
Summary table for dimension 2 of the questionnaire 
Teaching writing performance Frequency Percent Cumulative Percent 
Low (Unsatisfactory performance) 1 1,3 1,3 
Incipient (Unsatisfactory performance) 3 4,0 5,3 
Regular (Basic performance) 15 20,0 25,3 
Good (Competent performance) 39 52,0 77,3 
Excellent (Excellent performance) 17 22,7 100,0 
Total 75 100,0  
 
Regarding teaching writing, 22,7% of respondents say it is excellent and 52,0% 
say that the level is good, on the other side, 20,0% say that the level is regular and 4,0% 








Teaching quality evaluation for Writing 
 
 
5.1.3.3 Qualitative analysis of the dimension “Teaching speaking”. 
The third part of the questionnaire, questions 11-15, is related to the dimension 
“Teaching speaking”. 






Dimension 3 – Teaching Speaking 
Item / Question Never Rarely Sometimes Almost always Always 
f % f % f % f % f % 
The teacher creates an 
appropriate environment for us 
to have confidence in speaking. 
1 1,3% 2 2,7% 11 14,7% 33 44,0% 28 37,3% 
The teacher makes us 
participate in dialogs to verify 
our pronunciation and 
intonation or words and phrases 
in English. 
0 0,0% 2 2,7% 7 9,3% 25 33,3% 41 54,7% 
The teacher motivates us to 
debate in groups or in pairs, the 
themes read. 
1 1,3% 7 9,3% 14 18,7% 32 42,7% 21 28,0% 
The teacher intervenes to 
improve the oral participations, 
only when necessary. 
1 1,3% 2 2,7% 14 18,7% 31 41,3% 27 36,0% 
The teacher makes us talk in 
pairs or groups about themes 
we like or of our interest. 
1 1,3% 6 8,0% 14 18,7% 25 33,3% 29 38,7% 
 
With respect if the teacher creates an environment for them to have confidence in 
speaking, 37,3% of respondents say that teachers always do, 44,0% said they almost 
always do, on the other side, only 14,7% said they sometimes do, 2,7% tells us that 
rarely do and 1,3% said they never do. If teacher makes us participate in dialogues to 
verify our pronunciation and intonation of words or phrases in English, 54,7% of 
respondents say teachers always do, 33,3% said they almost always do, on the other 
side, only 9,3% said they sometimes do, 2,7% tells us that rarely do and 0,0% said they 





respondents say teachers always do, 42,7% said they almost always do, on the other 
side, only 18,7% said they sometimes do, 9,3% tells us that rarely do and 1,3% said 
they never do. Professor intervenes to improve oral holdings, only when necessary, 
36,0% of respondents say teachers always do, 41,3% said they almost always do, on the 
other side, only 18,7% said they sometimes do, 2,7% tells us that rarely do and 1,3% 
said they never do. Teacher makes us converse in pairs or groups on topics that we like 
or interested, 38,7% of respondents say teachers always do, 33,3% said they almost 
always do, on the other side, only 18,7% said they sometimes do, 8,0% tells us that 
rarely do and 1,3% said they never do. 
Table 20 
Summary table for dimension 3 of the questionnaire 
Teaching speaking performance Frequency Percent 
Cumulative 
Percent 
Incipient (Unsatisfactory performance) 2 2,7 2,7 
Regular (Basic performance) 11 14,7 17,3 
Good (Competent performance) 35 46,7 64,0 
Excellent (Excellent performance) 27 36,0 100,0 
Total 75 100,0  
 
Regarding teaching speaking, 36,0% of respondents say it is excellent and 46,7% 
say that the level is good, on the other side, 14,7% say that the level is regular and 2,7% 






Teaching quality evaluation for Speaking 
 
5.1.3.4 Qualitative analysis of the dimension “Teaching listening”. 
The forth part of the questionnaire, questions 15-20, is related to the dimension 
“Teaching listening”. 






Dimension 4 – Teaching listening 
Item / Question Never Rarely Sometimes Almost always Always 
f % f % f % f % f % 
The teacher describes the 
context of the themes, 
before listening to them. 
1 1,3% 8 10,7% 10 13,3% 32 42,7% 24 32,0% 
The teacher presents audio 
material of real situations 
from daily life. 
4 5,3% 5 6,7% 15 20,0% 26 34,7% 25 33,3% 
The teacher motivates us 
to infer what the audio is 
about by exchanging ideas 
in groups or pairs. 
0 0,0% 4 5,3% 19 25,3% 24 32,0% 28 37,3% 
The teacher present audio 
material of themes related 
to our preferences or 
interests. 
2 2,7% 6 8,0% 12 16,0% 28 37,3% 27 36,0% 
The teacher clarifies the 
new vocabulary only 
when necessary. 
0 0,0% 5 6,7% 12 16,0% 23 30,7% 35 46,7% 
 
With respect if the professor describes the context of the issues before being 
heard, 32,0% of respondents say that teachers always do, 42,7% said they almost 
always do, on the other side, only 13,3% said they sometimes do, 10,7% tells us that 
rarely do and 1,3% said they never do. Professor presents audios real situations of daily 
life, 33,3% of respondents say teachers always do, 34,7% said they almost always do, 
on the other side, only 20,0% said they sometimes do, 6,7% tells us that rarely do and 
5,3% said they never do. Professor motivates us to infer that the audio is exchanging 





they almost always do, on the other side, only 25,3% said they sometimes do, 5,3% 
tells us that rarely do and 0,0% said they never do. Professor presents audios of issues 
related to our preferences and interests, 36,0% of respondents say teachers always do, 
37,3% said they almost always do, on the other side, only 16,0% said they sometimes 
do, 8,0% tells us that rarely do and 2,7% said they never do. Professor clarifies the new 
vocabulary, only if necessary, 46,7% of respondents say teachers always do, 30,7% said 
they almost always do, on the other side, only 16,0% said they sometimes do, 6,7% 
tells us that rarely do and 0,0% said they never do. 
Table 22 
Summary table for dimension 4 of the questionnaire 
Teaching listening performance Frequency Percent 
Cumulative 
Percent 
Incipient (Unsatisfactory performance) 4 5,3 5,3 
Regular (Basic performance) 13 17,3 22,7 
Good (Competent performance) 33 44,0 66,7 
Excellent (Excellent performance) 25 33,3 100,0 
Total 75 100,0  
 
Regarding to teaching listening, 33,3% of respondents say it is excellent and 
44,0% say that the level is good, on the other side, 17,3% say that the level is regular 









Teaching quality evaluation for Listening 
 
 
5.1.3.5 Qualitative analysis of the variable “Methodology (of English language 
teaching)”. 
Table 23 
Variable I: Methodology (of English language teaching) 
Methodology (of English language teaching) Frequency Percent 
Cumulative 
Percent 
Incipient (Unsatisfactory performance) 2 2,7 2,7 
Regular (Basic performance) 9 12,0 14,7 
Good (Competent performance) 42 56,0 70,7 
Excellent (Excellent performance) 22 29,3 100,0 






About the Methodology of English language teaching variable, 29,3% of 
respondents say it is excellent and 56,0% say that the level is good, on the other side, 
12,0% say that the level is regular and 2,7% says the dimension management is in 
incipient level. 
Figure 05 
Qualitative analysis of the variable I: Methodology (of English language 
teaching) 
 
5.1.3.6 Qualitative analysis of the variable “Academic Performance”. 
The academic performance of the students has been measured by the grades obtained 







Variable II: Academic performance 
Academic 
performance 
Frequency Percent Cumulative Percent 
Fail (00-10) 4 5,3 5,3 
Acceptable (11-13) 9 12,0 17,3 
Good (14-15) 26 34,7 52,0 
Very good (16-17) 22 29,3 81,3 
Excellent (18-20) 14 18,7 100,0 
Total 75 100,0  
 
Refer to Academic performance, 18,7% of student are in excellent level, 29,3% in 
very good level and 34,7% just in good level, on the other side, 12,0% are in acceptable 
level and the 5,3% in the fail level of academic performance. 
Figure 06 






5.1.4 Hypothesis test. 
5.1.4.1 General hypothesis test. 
Working Hypothesis: Methodology (of English language teaching) is significantly 
related to the academic performance of the students of the Basic English Course at the 
National University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima 
in 2014. 
Null Hypothesis: Methodology (of English language teaching) is not significantly 
related to the academic performance of the students of the Basic English Course at the 
National University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima 
in 2014. 
A. Statistical Hypothesis 
  :     > 0,231 
  :     ≤ 0,231 
  = 0,05 
B. Instruments 
The normality test showed that we have to use the Spearman correlation coefficient to 
determine the relationship degree between variables in order to testing the hypotheses. 
C. Statistical Test 
  = 1 −
6 ∙ ∑   
  ∙ (   − 1)
 





95% Confidence Interval  
Significance value:   = 0,05 
  = 75,    =   − 2 = 73, therefore      > 0,231 
Rejection area for Null Hypothesis:     > 0,231,    = 0,05 
Non-parametric correlations 
Table 25 
Correlations between Variable I and Variable II 
Spearman's rho Correlation Coefficient Variable II: Academic performance 
Variable I: Methodology (of teaching English) 0,850 
Sig. (2-tailed) 0,000 
N 75 
 
The correlation degree between variables is strong, positive and direct, 0,850 for 
methodology teaching English and academic performance; furthermore, the 
significance value is less than 0,05 with a 95% confidence interval. As the critical level 
is less than the significance level, set sufficient reason to reject the null hypothesis and 
conclude that there is significant linear relationship between the variables and the 
relationship is strong. 
CONCLUSION: There are sufficient reasons to reject the Null Hypothesis therefore: 
“Methodology (of English language teaching) is significantly related to the academic 
performance of the students of the Basic English Course at the National University of 






5.1.4.2 Specific hypothesis N° 1 test. 
Working Hypothesis: Methodology of teaching reading is significantly related to 
academic performance of the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
Null Hypothesis: Methodology of teaching reading is not significantly related to 
academic performance of the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
A. Statistical Hypothesis 
  :     > 0,231 
  :     ≤ 0,231 
  = 0,05 
B. Instruments 
The normality test showed that we have to use the Spearman correlation coefficient to 
determine the relationship degree between variables in order to testing the hypotheses. 
C. Statistical Test 
  = 1 −
6 ∙ ∑   
  ∙ (   − 1)
 
Rejection area for Null Hypothesis 
95% Confidence Interval  
Significance value:   = 0,05 





Rejection area for Null Hypothesis:     > 0,231,    = 0,05 
Non-parametric correlations 
Table 26 
Correlations between Teaching reading (Dimension 1 of variable I) and Academic 
performance (Variable II) 
Spearman's rho correlation coefficient Variable II: Academic performance 
Dimension: Teaching reading 0,781 
Sig. (2-tailed) 0,000 
N 75 
 
The correlation degree between teaching reading and academic performance 
variable and is strong, positive and direct, 0,781, furthermore the significance value is 
less than 0,05 with a 95% confidence interval. As the critical level is less than the 
significance level, set sufficient reason to reject the null hypothesis and conclude that 
there is significant linear relationship between the variables and the relationship is 
strong. 
CONCLUSION: There are sufficient reasons to reject the Null Hypothesis therefore: 
“Methodology of teaching reading is significantly related to academic performance of 
the students of the Basic English Course at the National University of Education 





5.1.4.3 Specific hypothesis N° 2 test. 
Working Hypothesis: Methodology of teaching writing is significantly related to 
academic performance of the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
Null Hypothesis: Methodology of teaching writing is not significantly related to 
academic performance of the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
A. Statistical Hypothesis 
  :     > 0,231 




The normality test showed that we have to use the Spearman correlation coefficient to 
determine the relationship degree between variables in order to testing the hypotheses. 
C. Statistical Test 
  = 1 −
6 ∙ ∑   
  ∙ (   − 1)
 
Rejection area for Null Hypothesis 
95% Confidence interval  
Significance value:   = 0,05 





Rejection area for Null Hypothesis:     > 0,231,    = 0,05 
Non-parametric correlations 
Table 27 
Correlations between Teaching writing (Dimension 2 of variable I) and Academic 
performance (Variable II) 
Spearman's rho correlation coefficient Variable II: Academic performance 
Dimension: Teaching writing 0,786 
Sig. (2-tailed) 0,000 
N 75 
 
The correlation degree between teaching writing and academic performance 
variable and is strong, positive and direct, 0,786, furthermore the significance value is 
less than 0,05 with a 95% confidence interval. As the critical level is less than the 
significance level, set sufficient reason to reject the null hypothesis and conclude that 
there is significant linear relationship between the variables and the relationship is 
strong. 
CONCLUSION: There are sufficient reasons to reject the Null Hypothesis therefore: 
“Methodology of teaching writing is significantly related to academic performance of 
the students of the Basic English Course at the National University of Education 






5.1.4.4 Specific hypothesis N° 3 test. 
Working Hypothesis: Methodology of teaching speaking is significantly related to 
academic performance of the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
Null Hypothesis: Methodology of teaching speaking is not significantly related to 
academic performance of the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
A. Statistical Hypothesis 
  :     > 0,231 




The normality test showed that we have to use the Spearman correlation coefficient to 
determine the relationship degree between variables in order to testing the hypotheses. 
C. Statistical Test 
  = 1 −
6 ∙ ∑   
  ∙ (   − 1)
 
Rejection area for Null Hypothesis 
95% Confidence Interval  
Significance value:   = 0,05 





Rejection area for Null Hypothesis:     > 0,231,    = 0,05 
Non-parametric correlations 
Table 28 
Correlations between Teaching speaking (Dimension 3 of variable I) and Academic 
performance (Variable II) 
Spearman's rho correlation coefficient Variable II: Academic performance 
Dimension: Teaching speaking 0,775 
Sig. (2-tailed) 0,000 
N 75 
 
The correlation degree between teaching speaking and academic performance 
variable and is strong, positive and direct, 0,775, furthermore the significance value is 
less than 0,05 with a 95% confidence interval. As the critical level is less than the 
significance level, set sufficient reason to reject the null hypothesis and conclude that 
there is significant linear relationship between the variables and the relationship is 
strong. 
CONCLUSION: There are sufficient reasons to reject the Null Hypothesis therefore: 
“Methodology of teaching speaking is significantly related to academic performance of 
the students of the Basic English Course at the National University of Education 





5.1.4.5 Specific hypothesis N° 4 test. 
Working Hypothesis: Methodology of teaching listening is significantly related to 
academic performance of the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
Null Hypothesis: Methodology of teaching listening is not significantly related to 
academic performance of the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014. 
A. Statistical Hypothesis 
  :     > 0,231 




The normality test showed that we have to use the Spearman correlation coefficient to 
determine the relationship degree between variables in order to testing the hypotheses. 
C. Statistical Test 
  = 1 −
6 ∙ ∑   
  ∙ (   − 1)
 
Rejection area for Null Hypothesis 
95% Confidence Interval  
Significance value:   = 0,05 





Rejection area for Null Hypothesis:     > 0,231,    = 0,05 
Non-parametric correlations 
Table 29 
Correlations between Teaching listening (Dimension 4 of variable I) and Academic 
performance (Variable II) 
Spearman's rho correlation coefficient Variable II: Academic performance 
Dimension: Teaching listening 0,687 
Sig. (2-tailed) 0,000 
N 75 
 
The correlation degree between teaching listening and academic performance 
variable and is moderate, positive and direct, 0,687, furthermore the significance value 
is less than 0,05 with a 95% confidence interval. As the critical level is less than the 
significance level, set sufficient reason to reject the null hypothesis and conclude that 
there is significant linear relationship between the variables and the relationship is 
moderate. 
CONCLUSION: There are sufficient reasons to reject the Null Hypothesis therefore: 
“Methodology of teaching listening is significantly related to academic performance of 
the students of the Basic English Course at the National University of Education 





5.2 Discussion of results 
5.2.1 Relationship between methodology and academic performance. 
The research to establish the relationship between methodology (of English language 
teaching) and academic performance of the students of the Basic English Course at the 
National University of Education Enrique Guzmán y Valle has found that the 
correlation degree between variables is strong, positive and direct. The values are 0,850 
for methodology teaching English and academic performance; furthermore, the 
significance value is less than 0,05 with a 95% confidence interval. As the critical level 
is less than the significance level, set sufficient reason to reject the null hypothesis and 
conclude that there is significant linear relationship between the variables and the 
relationship is strong. There are sufficient reasons to reject the Null Hypothesis 
therefore: “Methodology (of English language teaching) is significantly related to the 
academic performance of the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 
2014”. This result coincides with Montero, Villalobos and Valverde (2007) findings 
about the low academic performance of students whose teachers did not participate in 
upgrade teaching (methodology) courses. 
5.2.2 Relationship between methodology of teaching reading and academic 
performance. 
The research to establish the relationship between methodology of teaching reading and 
academic performance of the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle has found that the correlation degree 





and direct, 0,781; furthermore, the significance value is less than 0,05 with a 95% 
confidence interval. As the critical level is less than the significance level, set sufficient 
reason to reject the null hypothesis and conclude that there is significant linear 
relationship between the variables and the relationship is strong. There are sufficient 
reasons to reject the Null Hypothesis therefore: “Methodology of teaching reading is 
significantly related to academic performance of the students of the Basic English 
Course at the National University of Education Enrique Guzmán y Valle, 
Lurigancho-Chosica, Lima in 2014”. This result coincides with the proposal of the 
Grammar-Translation Method, as described by Richards and Rodgers (1986), which 
methodology focused in the students’ reading skill. The Direct Method and the Silent 
Way method also emphasize the skill of reading. These methods achieved good 
academic performance of students when they were applied, according to the needs of 
the last centuries. 
5.2.3 Relationship between methodology of teaching writing and academic 
performance. 
The research to establish the relationship between methodology of teaching writing and 
academic performance of the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle has found that the correlation degree 
between teaching writing and academic performance variable is strong, positive and 
direct, 0,786; furthermore, the significance value is less than 0,05 with a 95% 
confidence interval. As the critical level is less than the significance level, set sufficient 
reason to reject the null hypothesis and conclude that there is significant linear 
relationship between the variables and the relationship is strong. There are sufficient 





significantly related to academic performance of the students of the Basic English 
Course at the National University of Education Enrique Guzmán y Valle, 
Lurigancho-Chosica, Lima in 2014”. This result coincides with Benito (2012) about 
the techniques (methods) used by teachers to enhance the attitude of students towards 
English language writing skill. This skill is the last to be attained by students in almost 
all teaching methods. 
5.2.4 Relationship between methodology of teaching speaking and academic 
performance. 
The research to establish the relationship between methodology of teaching speaking 
and academic performance of the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle has found that the correlation degree 
between teaching speaking and academic performance variable and is strong, positive 
and direct, 0,775; furthermore, the significance value is less than 0,05 with a 95% 
confidence interval. As the critical level is less than the significance level, set sufficient 
reason to reject the null hypothesis and conclude that there is significant linear 
relationship between the variables and the relationship is strong. There are sufficient 
reasons to reject the Null Hypothesis therefore: “Methodology of teaching speaking is 
significantly related to academic performance of the students of the Basic English 
Course at the National University of Education Enrique Guzmán y Valle, 
Lurigancho-Chosica, Lima in 2014”. This result coincides with the results of the 
research performed by Montero, Villalobos and Valverde (2007) who sustained that the 
best academic performance is related to the teachers’ participation techniques, which 
applied to the English  class becomes the oral interaction of the students. The 





speaking skill of the students, and then they encouraged the other skills needed for a 
complete communication. This approach is important because it has been chosen by the 
Peruvian authorities (Ministerio de Educacion, 2008 and 2010). 
5.2.5 Relationship between methodology of teaching listening and academic 
performance. 
The research to establish the relationship between methodology of teaching listening 
and academic performance of the students of the Basic English Course at the National 
University of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014 
has found that the correlation degree between teaching listening and academic 
performance variable and is moderate, positive and direct, 0,687; furthermore, the 
significance value is less than 0,05 with a 95% confidence interval. As the critical level 
is less than the significance level, set sufficient reason to reject the null hypothesis and 
conclude that there is significant linear relationship between the variables and the 
relationship is moderate. There are sufficient reasons to reject the Null Hypothesis 
therefore: “Methodology of teaching listening is significantly related to academic 
performance of the students of the Basic English Course at the National University 
of Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014”. This 
result coincides with Osejo (2009) who implemented successfully a method based on 









After the process of hypothesis testing we have arrived at the following conclusions: 
1. Methodology is significantly related to the academic performance of the students of 
the Basic English Course at the National University of Education Enrique Guzmán 
y Valle, Lurigancho-Chosica, Lima in 2014, due to the fact that the correlation 
degree between variables is strong, positive and direct, 0,850 for methodology 
teaching English and academic performance; furthermore, the significance value is 
less than 0,05 with a 95% confidence interval. 
2. Methodology of teaching reading is significantly related to academic performance 
of the students of the Basic English Course at the National University of Education 
Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014, due to the fact that 
the correlation degree between teaching reading and academic performance variable 
and is strong, positive and direct, 0,781, furthermore the significance value is less 
than 0,05 with a 95% confidence interval. 
3. Methodology of teaching writing is significantly related to academic performance 
of the students of the Basic English Course at the National University of Education 
Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014, due to the fact that 
the correlation degree between teaching writing and academic performance variable 
and is strong, positive and direct, 0,786, furthermore the significance value is less 
than 0,05 with a 95% confidence interval. 
4. Methodology of teaching speaking is significantly related to academic performance 





Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014, due to the fact that 
the correlation degree between teaching speaking and academic performance 
variable and is strong, positive and direct, 0,775, furthermore the significance value 
is less than 0,05 with a 95% confidence interval. 
5. Methodology of teaching listening is significantly related to academic performance 
of the students of the Basic English Course at the National University of Education 
Enrique Guzmán y Valle, Lurigancho-Chosica, Lima in 2014, due to the fact that 
the correlation degree between teaching listening and academic performance 
variable and is moderate, positive and direct, 0,687, furthermore the significance 







1. The authorities of the Department of Foreign Language Teaching should sponsor 
workshops to train the professors in the latest trends and innovations in English 
language teaching methodology in order to improve the standards of teaching quality, 
because academic performance has a significant relationship with methodology of 
English language teaching. 
2. Professors working at the Department of Foreign Language Teaching should promote 
the development of reading skills in a variety of ways so that students may get 
familiar with this skill for English language understanding, overcoming the 
traditional custom of limited reading activities even in their native language. 
3. Professors working at the Department of Foreign languages in the courses of English 
language acquisition (Basic level) should promote the development of writing skills 
by encouraging them to write about their cultural heritage and diversity to strength 
their personality and future performance as teachers. As writing is a crucial skill to 
be developed in students, it is also necessary to know and increase experience on the 
various approaches of writing. 
4. Professors working at the Department of Foreign Language Teaching should promote 
the development of speaking skills taking advantage of all opportunities for oral 
communication in the English language class. 
5. Professors working at the Department of Foreign Language Teaching should consider 
the use of technological multimedia resources to help the students to listen and 
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OPERATIONALIZATION OF VARIABLES 
 
Relationship between methodology and academic performance in students of the Basic English Course at the National University of 
Education Enrique Guzmán y Valle, Lurigancho-Chosica, Lima, 2014 
 
Variables Dimensions Indicators Items 
 





Reading Presentation of themes using pictures, videos or other materials 1 
Clarification of the text intention using Spanish if necessary 2 
Texts related to themes culturally acceptable and easily for students to engage with 3 
Materials with suggestive titles and illustrations which facilitates the meaning of the texts 4 
Tasks related to real life situations 5 
Writing Motivation to write about daily life 6 
Contextualization of new vocabulary learned in class 7 
Several trials to improve written skills 8 
Correction of mistakes 9 
Writing skills for specific purposes: reports, e-mails, business letters 10 
Speaking Promotion of appropriate environment in class inviting speak 11 
Use of dialogs 12 
Encouragement to comment texts orally 13 
Suitable feedback for improvement 14 
Themes based on students’ activities 15 
Listening Description of the text’s theme before listening 16 
Use of real life audios 17 
Encouragement to infer the theme of the audios 18 
Topics of interest to the students 19 




Excellent 18 - 20 
Very good 16 - 17 
Good 14 - 15 
Acceptable 11 - 13 







RELATIONSHIP BETWEEN METHODOLOGY AND ACADEMIC PERFORMANCE IN STUDENTS OF THE BASIC ENGLISH COURSE AT THE NATIONAL UNIVERSITY OF 
EDUCATION ENRIQUE GUZMÁN Y VALLE, LURIGANCHO-CHOSICA, LIMA, 2014  





To what extent is methodology (of English 
language teaching) related to academic 
performance of the students of the Basic English 
Course at the National University of Education 
Enrique Guzman y Valle, Lurigancho-Chosica, 
Lima in 2014? 
 
Specific problems 
 SP01 To what extent is methodology of 
teaching reading related to academic 
performance of the students of the Basic 
English Course at the National University of 
Education Enrique Guzman y Valle, 
Lurigancho-Chosica, Lima in 2014? 
 SP02 To what extent is methodology of 
teaching writing related to academic 
performance of the students of the Basic 
English Course at the National University of 
Education Enrique Guzman y Valle, 
Lurigancho-Chosica, Lima in 2014? 
 SP03 To what extent is methodology of 
teaching speaking related to academic 
performance of the students of the Basic 
English Course at the National University of 
Education Enrique Guzman y Valle, 
Lurigancho-Chosica, Lima in 2014? 
 SP04 To what extent is methodology of 
teaching listening related to academic 
performance of the students of the Basic 
English Course at the National University of 
Education Enrique Guzman y Valle, 
Lurigancho-Chosica, Lima in 2014? 
 
General objective 
To establish the relationship between methodology 
(of English language teaching) and academic 
performance of the students of the Basic English 
Course at the National University of Education 




 SO01 To establish the relationship between 
methodology of teaching reading and academic 
performance of the students of the Basic English 
Course at the National University of Education 
Enrique Guzmán y Valle, Lurigancho-Chosica, 
Lima in 2014. 
 SO02 To establish the relationship between 
methodology of teaching writing and academic 
performance of the students of the Basic English 
Course at the National University of Education 
Enrique Guzmán y Valle, Lurigancho-Chosica, 
Lima in 2014. 
 SO03 To establish the relationship between 
methodology of teaching speaking and academic 
performance of the students of the Basic English 
Course at the National University of Education 
Enrique Guzmán y Valle, Lurigancho-Chosica, 
Lima in 2014. 
 SO04 To establish the relationship between 
methodology of teaching listening and academic 
performance of the students of the Basic English 
Course at the National University of Education 
Enrique Guzmán y Valle, Lurigancho-Chosica, 
Lima in 2014. 
 
General hypothesis 
Methodology (of English language teaching) is 
significantly related to the academic performance 
of the students of the Basic English Course at the 
National University of Education Enrique 




 SH01 Methodology of teaching reading is 
significantly related to academic performance 
of the students of the Basic English Course at 
the National University of Education Enrique 
Guzmán y Valle, Lurigancho-Chosica, Lima 
in 2014. 
 SH02 Methodology of teaching writing is 
significantly related to academic performance 
of the students of the Basic English Course at 
the National University of Education Enrique 
Guzmán y Valle, Lurigancho-Chosica, Lima 
in 2014. 
 SH03 Methodology of teaching speaking is 
significantly related to academic performance 
of the students of the Basic English Course at 
the National University of Education Enrique 
Guzmán y Valle, Lurigancho-Chosica, Lima 
in 2014. 
 SH04 Methodology of teaching listening is 
significantly related to academic performance 
of the students of the Basic English Course at 
the National University of Education Enrique 
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ESCUELA de POSGRADO  
Universidad Nacional de Educación  
Enrique Guzmán y Valle – La Cantuta 
 
RELATIONSHIP BETWEEN METHODOLOGY AND ACADEMIC PERFORMANCE IN STUDENTS OF 
THE BASIC ENGLISH COURSE AT THE NATIONAL UNIVERSITY OF EDUCATION ENRIQUE 
GUZMÁN Y VALLE, LURIGANCHO-CHOSICA, LIMA, 2014  
QUESTIONNAIRE 
Instructions: Please read the questionnaire and answer to your best understanding placing an 
(X) in the appropriate alternative. 
 
Nº VARIABLE I:  Methodology (of English language teaching) 5 4 3 2 1 
 DIMENSION : Reading 
 
     
01 The teacher presents the reading’s themes with audiovisual aids.      
02 The teacher clarifies the ideas in Spanish only if we do not understand them in 
English. 
     
03 The teacher presents readings related to my culture and interests.      
04 The text presented by the teacher includes illustrations which help me to understand 
better the readings. 
     
05 The teacher use English readings with themes which leave messages for my life.      
 DIMENSION : Writing 
 
     
06 The teacher motivates us to write about our daily activities.      
07  The teacher introduces new vocabulary related to the themes studied in class 
gradually.  
     
08 The teacher makes me write a text several times to see how I learn step by step.      
09 When I correct my homework next to the teacher and he/she says politely what 
aspect I need to improve, I feel good. 
     
10 The writing activities that the teacher promotes help me write better texts, emails, 
letters, etc., in English. 
     
 DIMENSION: Speaking 
 
     
11 The teacher creates an appropriate environment for us to have confidence in 
speaking. 
     
12 The teacher makes us participate in dialogs to verify our pronunciation and 
intonation or words and phrases in English. 
     
13 The teacher motivates us to debate in groups or in pairs the themes read.      
14 The teacher intervenes to improve the oral participations, only when necessary.      
15 The teacher makes us talk in pairs or groups about themes we like or of our interest.      
 DIMENSION: Listening 
 
     
16 The teacher describes the context of the themes, before listening to them.      
17 The teacher presents audio material of real situations from daily life.      
18 The teacher motivates us to infer what the audio is about by exchanging ideas in 
groups or pairs. 
     
19 The teacher present audio material of themes related to our preferences or interests.      
20 The teacher clarifies the new vocabulary only when necessary.      
Always Almost always Sometimes Almost never Never 





ESCUELA de POSGRADO  
Universidad Nacional de Educación  
Enrique Guzmán y Valle – La Cantuta 
 
RELATIONSHIP BETWEEN METHODOLOGY AND ACADEMIC PERFORMANCE IN STUDENTS OF 
THE BASIC ENGLISH COURSE AT THE NATIONAL UNIVERSITY OF EDUCATION ENRIQUE 
GUZMÁN Y VALLE, LURIGANCHO-CHOSICA, LIMA, 2014  
CUESTIONARIO 
Instrucciones: Estimado estudiante, lee y responde marcando con una (X) la alternativa que 
consideres la más apropiada. 
 
Nº VARIABLE I:  Metodología (de la enseñanza de Inglés) 5 4 3 2 1 
 DIMENSIÓN : Lectura      
01 El/La profesor (a) presenta los temas de las lecturas con ayudas audiovisuales.      
02 El/La profesor (a) aclara las ideas del texto en Español, solo si no lo entendemos en Inglés.      
03 El/La profesor (a) presenta las lecturas que están relacionadas con temas de mi cultura y mis 
intereses. 
     
04 Los textos que presenta el/la profesor (a) incluyen ilustraciones que me ayudan a 
comprender mejor la lectura. 
     
05 El/La profesor (a) utiliza lecturas en Inglés con temas que dejan mensajes para mi vida.      
 DIMENSIÓN : Escritura      
06 El/La profesor (a) nos motiva a escribir sobre nuestros quehaceres diarios.      
07  El/La profesor (a) introduce poco a poco vocabulario nuevo, relacionado a los temas 
estudiados en clase. 
     
08 El/La profesor (a) me hace escribir un texto varias veces para ver cómo voy aprendiendo 
paso a paso. 
     
09 Cuando corrijo mis tareas junto al/ a la profesor (a) y él/ella me dice de manera amable qué 
aspectos debo mejorar, me siento bien.  
     
10 Las actividades de escritura que el/la profesor (a) promueve me ayudan a escribir mejores 
textos, correos electrónicos, cartas, etc., en Inglés. 
     
 DIMENSIÓN: Habla (Oral)      
11 El/La profesor (a) crea un entorno adecuado para que tengamos confianza al hablar.      
12 El/La profesor (a) nos hace participar en diálogos para verificar nuestra pronunciación y 
entonación de las palabras o frases en Inglés. 
     
13 El/La profesor (a) motiva a debatir en grupos o pares los temas de las lecturas.      
14 El/La profesor (a) interviene para mejorar las participaciones orales, sólo cuando es 
necesario. 
     
15 El/La profesor (a) nos hace conversar en pares o grupos sobre temas que nos gustan o 
interesan. 
     
 DIMENSIÓN: Escucha (Auditiva)      
16 El/La profesor (a) describe el contexto de los temas, antes de ser escuchados.      
17 El/La profesor (a) presenta audios de situaciones reales de la vida diaria.      
18 El/La profesor (a) nos motiva a inferir sobre los que trata el audio intercambiando ideas en 
grupos o en pares. 
     
19 El/La profesor (a) presenta audios de temas relacionados a nuestras preferencias e intereses.      
20 El/La profesor (a) aclara el vocabulario nuevo, sólo de ser necesario.      
Siempre Casi siempre A veces Casi nunca Nunca 






Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20
HA (12 students) 1 5 5 5 5 5 4 5 4 4 4 4 5 4 5 4 4 3 3 3 3
2 3 3 2 4 1 2 3 3 4 4 3 5 3 5 3 2 1 3 1 4
3 4 4 3 4 4 4 3 2 4 3 4 4 4 3 4 4 3 3 4 4
4 2 3 3 3 3 2 2 3 3 3 3 2 2 3 2 2 3 3 3 3
5 5 5 4 4 4 3 5 3 3 4 5 4 4 5 5 4 3 3 2 3
6 4 5 5 5 5 5 5 1 5 5 5 5 4 5 5 2 4 4 4 5
7 4 3 2 4 4 2 4 4 3 3 3 3 4 4 4 4 5 5 5 3
8 4 5 3 5 4 3 5 4 3 5 5 5 3 4 3 5 5 4 4 5
9 5 5 5 5 4 5 5 4 5 4 4 5 5 4 5 4 4 4 4 5
10 4 3 3 4 3 4 4 3 4 4 4 4 4 4 4 4 4 4 4 4
11 3 4 3 5 3 1 3 2 4 4 3 5 4 4 2 4 3 4 5 3
12 4 2 2 2 1 1 2 1 1 2 3 4 3 2 3 2 1 2 1 2
HB (15 students) 13 4 4 4 5 5 4 4 4 4 5 5 4 4 4 4 4 4 4 4 4
14 3 4 4 3 4 4 3 4 3 4 4 3 4 4 3 4 4 4 4 4
15 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 5 5 5 5
16 5 4 4 4 4 4 4 4 4 5 5 4 4 4 4 4 4 4 4 4
17 5 5 5 4 4 4 4 4 4 4 4 5 4 4 4 4 4 4 4 4
18 5 4 4 4 4 5 5 5 5 5 4 4 4 4 4 4 4 4 5 5
19 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3
20 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5
21 4 4 4 4 4 4 4 4 5 5 5 5 5 5 5 5 5 5 5 5
22 5 4 4 4 3 4 3 3 3 3 4 4 3 3 3 3 3 3 4 4
23 3 4 4 4 4 3 3 3 3 3 4 4 4 4 3 3 3 3 3 3
24 4 4 4 4 5 5 5 5 4 4 5 5 5 5 5 5 5 5 5 4
25 3 3 4 4 3 4 4 4 4 4 4 4 4 4 4 4 4 4 4 5
26 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 4
27 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2
H0 (25 students) 28 4 4 4 5 5 5 5 3 4 4 5 5 5 5 5 5 4 4 5 5
29 3 5 5 5 5 5 5 3 5 4 5 5 3 5 5 4 5 5 5 5
30 5 4 4 5 5 5 4 4 3 4 5 4 4 5 5 4 4 5 4 5
31 4 3 4 3 4 3 4 3 4 4 3 4 3 3 4 3 3 4 4 3
32 5 3 5 3 5 4 3 4 3 5 4 5 2 4 2 4 3 4 5 5
33 3 4 3 4 4 4 3 4 4 4 4 5 4 4 5 4 4 4 4 5
34 3 4 2 3 2 4 5 3 4 5 5 5 3 5 3 4 5 5 4 5
35 4 5 4 4 3 2 2 3 5 4 4 5 4 3 5 4 3 5 3 3
36 4 3 4 3 4 4 5 4 4 5 4 5 4 5 5 5 4 4 5 4
37 5 5 5 5 5 5 5 5 5 5 4 5 5 5 5 5 5 5 5 5
38 5 5 3 4 3 4 5 5 4 3 4 5 4 4 5 4 4 5 4 5
39 4 4 3 4 3 4 5 5 4 4 4 5 4 4 5 4 4 5 4 5
40 4 4 5 5 4 5 5 5 5 5 5 5 5 4 4 5 4 5 5 5
41 3 4 5 5 3 4 5 4 4 4 4 5 4 5 5 4 3 4 3 5
42 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5
43 3 4 5 1 3 3 2 3 2 4 3 3 3 3 3 2 2 2 2 2
44 4 5 5 4 5 5 5 5 5 5 5 5 4 5 5 5 5 5 5 5
45 4 5 5 5 4 5 4 3 4 5 5 4 5 5 5 5 5 5 5 5
46 4 5 5 5 5 5 5 5 3 4 5 5 5 5 5 5 2 3 3 3
47 4 4 2 5 4 5 5 2 4 5 5 5 3 4 2 4 5 3 4 5
48 5 3 2 5 5 5 5 3 5 2 4 5 2 4 3 4 5 5 5 5
49 3 3 3 3 4 4 3 3 4 3 4 4 3 4 4 5 3 3 3 4
50 4 5 5 5 4 4 4 3 3 3 4 4 4 3 3 4 4 4 3 4
51 3 3 2 3 2 4 5 3 2 4 3 4 2 3 4 3 4 3 4 4
52 5 5 5 5 3 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5
H7 (23 students) 53 5 3 3 4 4 5 4 3 3 4 4 5 4 4 4 5 5 5 5 4
54 4 2 3 3 4 3 2 3 1 2 2 3 3 3 4 2 4 3 2 2
55 5 3 3 3 3 5 4 5 5 4 3 4 4 4 3 3 4 3 4 4
56 3 3 4 3 2 4 3 3 5 3 4 4 5 4 4 3 3 3 4 4
57 3 3 4 5 4 4 4 4 3 3 5 5 5 4 4 5 4 4 4 4
58 4 5 3 4 5 4 3 3 3 5 4 5 4 5 4 4 4 5 5 5
59 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5
60 5 5 5 5 5 5 5 4 4 5 5 5 5 5 5 5 5 5 4 5
61 4 3 4 1 3 4 5 3 3 3 4 4 4 5 4 5 5 3 3 4
62 3 3 3 2 3 3 4 4 3 3 4 3 4 4 4 3 4 4 3 4
63 3 4 4 4 4 4 4 3 4 4 4 5 4 4 5 4 4 5 4 4
64 5 5 5 5 5 4 5 5 5 4 4 5 5 4 5 5 5 4 5 5
65 4 5 3 4 4 4 5 3 4 3 5 5 5 3 4 4 5 4 4 5
66 5 5 5 5 4 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5
67 3 5 4 3 3 5 5 5 4 5 5 5 5 5 5 5 5 5 5 5
68 4 4 3 4 4 4 5 4 4 4 4 4 3 3 5 4 4 4 5 5
69 3 2 3 2 3 4 3 2 2 4 3 3 2 4 2 2 2 3 4 2
70 4 5 3 4 3 5 5 4 5 5 5 4 4 4 4 5 4 5 4 5
71 4 4 3 4 3 4 4 4 3 4 4 4 4 4 4 4 4 4 3 4
72 2 3 2 3 1 3 3 2 2 2 1 4 2 3 3 3 3 2 2 3
73 4 4 4 4 4 4 4 4 4 5 4 5 4 4 4 4 4 3 4 4
74 3 4 4 4 4 4 4 5 4 4 5 5 5 5 4 4 5 5 5 5
75 4 3 2 3 1 2 4 3 3 3 4 4 3 3 3 3 2 3 2 3
296 298 282 297 280 298 308 274 285 300 310 330 293 309 303 298 294 301 297 313
Average 3.95 3.97 3.76 3.96 3.73 3.97 4.11 3.65 3.80 4.00 4.13 4.40 3.91 4.12 4.04 3.97 3.92 4.01 3.96 4.17
RESPONDENTS
QUESTIONS
RELATIONSHIP BETWEEN METHODOLOGY AND ACADEM IC PERFORM ANCE IN STUDENTS OF THE BASIC ENGLISH COURSE AT THE NATIONAL 
UNIVERSITY OF EDUCATION ENRIQUE GUZMÁN Y VALLE, LURIGANCHO-CHOSICA, LIMA, 2014 
RESULTS OF THE QUESTIONNAIRE APPLICATION









UNIVERSIDAD NACIONAL DE EDUCACION  
  
   Enrique Guzmán y Valle   
   “Alma Mater del Magisterio Nacional”   
 BASIC ENGLISH COURSE II STUDENTS' GRADES 
 LURIGANCHO-CHOSICA, LIMA 2014 
      
 Nº GRADES  Nº GRADES 
 1 15  39 16 
 2 15  40 14 
 3 19  41 18 
 4 15  42 14 
 5 17  43 16 
 6 13  44 15 
 7 16  45 11 
 8 18  46 15 
 9 19  47 18 
 10 14  48 14 
 11 16  49 15 
 12 15  50 16 
 13 19  51 17 
 14 19  52 12 
 15 17  53 17 
 16 17  54 19 
 17 18  55 15 
 18 19  56 13 
 19 17  57 17 
 20 17  58 17 
 21 17  59 15 
 22 16  60 11 
 23 13  61 13 
 24 17  62 16 
 25 15  63 15 
 26 16  64 15 
 27 14  65 15 
 28 12  66 15 
 29 18  67 15 
 30 12  68 15 
 31 16  69 15 
 32 18  70 16 
 33 8  71 15 
 34 19  72 17 
 35 10  73 18 
 36 15  74 15 
 37 10  75 15 
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FACULTAD DE CIENCIAS SOCIALES Y HUMANIDADES 
DEPARTAMENTO ACADEMICO DE LENGUAS EXTRANJERAS 
“Año de la Promoción de la Industria Responsable y Compromiso Climático” 
SYLLABUS 
 
I.- GENERAL INFORMATION 
1.1 Asignatura   :  INGLÉS BÁSICO II 
1.2 Código   :  CHIF0216 
1.3 Llave             :  4438  
1.4 Número de créditos  :  06 
1.5 Número de horas  :  10 
1.6 Semestre Académico : 2014-II  
1.7 Ciclo curricular  : Segundo ciclo 
1.8 Especialidad  : INGLÉS – FRANCÉS 
1.9 Promoción y sección :  2014 – H7 
1.10 Horario : Martes:11:00–14:00, miércoles:09:30-11:00 y 
jueves:11:00-14:00 
1.11 Jefa del Depto. Académico : Mg. Betty M. Lavado Rojas 
1.12 Profesores   :  Lic. Jean Pierre L. Mendoza Tomaylla 
      Lic. Luis Alberto Caceres Machacuay 
1.13 E-mails   : jpmt.dalex.une@gmail.com 
      louis10_02@hotmail.com 
    
 
II.- COURSE DESCRIPTION    
This course is intended to beginner students of English who will develop different skills through the process 
of development of the course. Not only will it be listening, speaking, reading, and writing focused on the 
course but also pronunciation, grammar, vocabulary and spelling due to all of them play a role in effective 
English communication. On the other hand, a variety of activities will be taken in consideration in order to 
increase the students’ involvement and social interaction, focusing on “real life” communication, the 
interculturality and mutual respect. 
 
 
III. - GENERAL OBJETIVES 
 To begin and support students through the learning process of English as a foreign language. 
 To increase students involvement and interaction. 
MISIÓN 
Formar profesionales competentes en el estudio, la 
docencia y la investigación de lenguas extranjeras con 
responsabilidad social sensibilidad humana y ética, 
capaces de responder a los retos y demandas de la 
sociedad a nivel nacional e internacional. 
VISIÓN 
Ser un Departamento Académico de Lenguas Extranjeras 
líder, competitivo, innovador y emprendedor que responda 
a la exigencia social, científica y tecnológica con 
profesionales investigadores de excelencia académica y 
humanista, reconocidos a nivel nacional e internacional, 





 To encourage students to make the exercises creative, active and varied 
 To talk about topics in real life situations according to the level. 
 To develop oral proficiency by listening and speaking English. 
 To identify and recognize grammar features in different texts. 
 To produce grammatically accurate sentences and short compositions. 
 To acquire an adequate pronunciation and vocabulary during the process of learning 
 
 
IV. - METHODOLOGY 
 Topics will be introduced by different techniques. 
 Interaction will be combined with pair work, group work, role-plays etc. 
 Communicative activities will be developing during the whole process of learning: task-based learning. 
 Class activities will include short reading selections and media information and vocabulary practice.  
 Recycling will be developing constantly, making the learning experience more tangible and achievable. 
 Students will engage in library research utilizing technological resources, like internet and information 
media, to design and produce oral creative presentations. 
 
V. - LEARNING RESOURCES 
            The teacher and students will choose from among the following resources to enhance the 
teaching/learning process: 
 Human Resources :   The teacher, the students, Administrative personnel,  
        Head of Foreign Languages Department, etc. 
 Material :   Textbooks, dictionaries, magazines, newspapers, photocopies, wall 
charts. 
 Teaching Aids :  Language laboratory, transparencies, overhead projector, multimedia 
equipment, slides, tape recorder, cassettes and cds.  
 
 
VI. - ASSESSMENT & GRADING POLICY 
6.1.   Diagnóstica  : Se programará una evaluación diagnóstica al inicio del semestre 
6.2.   Formativa : El progreso del aprendizaje del alumno será evaluado 
constantemente. 
6.3.  Requisito de evaluación: 
  De los inhabilitados.-   El 30% de inasistencia dará lugar a la inhabilitación de la asignatura. 
  De los rezagados.-   Se considera rezagado al alumno que no se presenta a rendir las 
evaluaciones programadas por lo que se hará acreedor a la nota equivalente de cero (00), 
salvo justificación probatoria para que sea evaluado en otra fecha y por ser extemporánea la 
nota no será mayor de quince. 
 De los desaprobados.- Los alumnos que luego de promediar sus notas obtuvieran menos de 
10.5 quedarán desaprobados en la asignatura. 
 Del medio punto.-        El medio punto sólo beneficiará al alumno en el promedio final de la 
asignatura. 
  The following grading basis will be considered: 
 CW :  Class Work (attendance, participation & homework)  30%  
 PW :  Project Work (Laboratory work & extra activity)   30%   
 E :  Exams (written exams and quizzes)    40%  









LEVEL BASIC ENGLISH  
TIME 16 WEEKS 
DESCRIPTION 
This project is designed to develop students’ communicative skills by using E-Learning platform.                    
The project E - LEARNING PLATFORM is going to develop indoors or outdoors. Through a blended-
learning approach, students will get the learning basic notions of the English language. 
The platform will act as a teaching complement to the classes and tutorials, and it will become an 
essential tool for the follow up the English basic course. 
SKILLS GRAMMAR, VOCABULARY, SPEAKING, LISTENING, READING AND WRITING 
MATERIALS COMPUTER AND INTERNET 
PREPARATION 
*First part: The students register with their teacher for using E- learning platform, and take a placement 
test themselves in order to know their level of English. 
*Second part:  Students work on the E- learning platform every lesson according                                         the 
teacher´s checking  
*Third part:  The students develop all the activities proposed on the platform and teacher checks 
student´s learning process. 
DEVELOPMENT 
* Once students register, they will have access to materials exposed in the platform and 
accomplishment of activities and propose exercises through the approach, The E-learning platform will 
do the students engage with their process of learning during the course development.  
 
 
VIII. - CONTENTS 
8.1. UNIT 7     “AT THE NATIONAL PORTRAIT GALLERY” 
                   Specific Objectives:    To introduce and practice the past simple tense. 
                                                                     To use the past time expression and vocabulary. 
       To talk about a memorable night.  


















GRAMMAR  Introducing the past 
simple tense 
 Practicing the 
pronunciation of strong 
and weak forms. 
 Using word formation in 
the texts. 
 Spelling and writing the 
irregular verbs. 
 
 Introduce the grammatical 
points. 
 Read about the taxi journey 
with past time expression. 
 Recognize the differences 
between the irregular and 
regular verbs. 
 Past simple of be WAS / WERE 
 Past simple: regular and irregular 
verbs. 
 Negative and question sentences 
VOCABULARY 
 Word formation 
 Past time expression 
 Verb Phrases: Go, have, get 
 
8.2. UNIT  8                  “A MURDER STORY”                            
     Specific Objectives:            To revise all forms of the simple past. 
    To describe the parts of the house. 
    To focus on the prepositions in context. 






















k GRAMMAR  
 Identify the several new 
past forms of irregular 
verbs  




 Use and say regular and 
irregular verbs  correctly 
 There is / there are 
 Plural nouns 
 Quantifiers: some / any 






 The parts of the house. 
 Prepositions of place and movement 
 Mystery words 
 Listening for detail in short 
phrases. 
 Using their language skills 
 Write a short paragraph with 
the descriptions of your 
home. 
 Practice the pronunciation 
in sentence stress 
FIRST WRITTEN EXAMINATION 
 
 
8.3. UNIT  9                 “WHAT I ATE YESTERDAY”                             
      Specific Objectives:                          To recognize countable and uncountable nouns. 
       To practice the comparative adjectives. 
      To identify about quantifiers: How much/ many?
 
















 Using countable and 
uncountable nouns in 
context. 
 Saying vocabulary food 
individually. 
 Talking about what you 
ate yesterday. 
 Matching and explaining 
the food containers. 
Writing the high cardinal 
numbers correctly.  
 
 
 Listen and repeat chorally / 
individually. 
  Learn how to use countable 
and uncountable nouns. 
 Complete sentences using 
the food containers. 
 Countable and uncountable nouns. 
 Quantifiers: How many/ much? 
 Word order in questions 
VOCABULARY 
 Food 
 Food containers 
 High numbers 





                            
8.4. UNIT  10                  “THE MOST DANGEROUS ROAD…”                      
      Specific Objectives:                To practice the superlative adjectives. 
       To talk about future plans and predictions. 
        To use holiday expressions appropriately.                                                                                           
















 Talking about activities you 
are going to do in the future. 
 Talking about the most 
dangerous road in your 
country. 
 Asking and answering 
questions about travel plans. 




 Describe plan actions. 
 Talk about places and 
buildings in your country. 
 Describe a good and bad trip 
 Present verbs phrases in 
predictions. 
 superlative adjectives  
 Future simple: Be going to... 
 Affirmative and negative sentences. 
 Object pronouns: me, you, him, etc 
VOCABULARY 
 Family 
 Everyday activities 
 Adverbs and expressions of 
frequency 







8.5. UNIT  11                     “FIRST IMPRESSIONS”                         
       Specific Objectives:    To identify the adverbs of manner and modifiers. 
               To practice verb + to + infinitives in the context. 
          To talk about articles about internet. 

















 Talking about people’s first 
impression of a new city. 
 Making a manner adverb list 
 Saying what they want to do in 
their life. 
 Writing something you really 
want to do. 
 
 Pronounce the adding –ly 
in the adverbs. 
 Listen and repeat 
chorally/individually. 
 Practice adverbs using 
some of the phrases. 
 Write a short paragraph 
according to the topic. 
 Adverbs of manner and modifiers  
 Verbs + to + infinitive 
 Definite and indefinite articles. 
 Subject  pronouns 
VOCABULARY 
 Common adverbs 
 Verb phrases 
 The internet and networks 
 Public transport 
 
8.6. UNIT  12                              “BOOKS AND FILMS”                         
              Specific Objectives:                          To use the present perfect tense. 
                                                                      To practice the verbs in past participle. 
                                                                    To identify the difference between present perfect and 
simple past. 
                                                                             














GRAMMAR  Practicing phrases using 
irregular verbs in past 
participles. 
 Focusing the differences 
between simple past and 
present perfect. 
 Using word groups in 
revision context. 
 Listening and check the 
irregular verb sounds. 
 Listen for gist and detail in 
short descriptions. 
 Identify text-type and 
understand detail. 
 Use the grammatical points 
correctly. 
 Make a conversation using 
Have you been…? and 
when did you go?. 
 
 Simple past tense  
 Present perfect tense. 
 Question formation 
 Personal pronouns 
VOCABULARY 
 Irregular verbs 
 Word groups 
 Expression about film experiences. 




IX. - REFERENCES 
 Latham-Koeing, Christina & et. al (2012). English File, Elementary Student’s book. Oxford 
University Press.  
        The UK. 
 Latham-Koeing, Christina & et. al (2012). English File, Elementary work book. Oxford University 
Press. The UK. 
 Latham-Koeing, Christina & et. al (2012). English File, Elementary Resource book. Grammar Book. 
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 NORMAN, C. & HARRINSON, M. (2008). Oxford Practice Grammar – Basic Level.  
      Oxford University Press. London.  
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